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Abstract
The current study aimed at developing some Epkaking skills

(fluency and accuracy) for second year seconddrgdcstudents through
the use of genre — based approach. The study abdb&e pre/post
experimental one group design. Participants in tiesgnt study were 30
students comprising one intact classe 2/12 fromy2a secondary school
students at Nasr Abd Elghafore School, Menouf , AlMenofia
Governorate during the second term of the schoal 919 — 2020 .
Instruments of this study were an EFL a pre andst fests and rubric for
scoring it .By the end of the experiment, a preljlgdd. speaking skills test
were administered to the groups to identify the@ieness of genre —
based approach in developing the participants' §fdaking skills (fluency
and accuracy). It was found out that genre — bappdoach was effective
in developing EFL speaking skills (fluency and aecy).

Keywords: genre-based approach, speaking skills, fluencyracyg.
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Speaking is considered the most complex skill oftlue language skills.
It needs the speaker to know how to select suitaldeds, grammar,
intonation, rhythem and when he can use formalmiodmal expressions.
The speaker must know more about body language ssciacial
expressions and gestures to convey the correct meaning.

Speaking as skill involves the distinction bedw knowledge and skill
in speaking. Knowledge in speaking consists of Kedge of grammar,
vocabulary, pronunciation, intonation, etc. It & enough but the skill to
use this knowledge to communicate successfully asy important
(Bygate, 2010). Knowledge that is related to sp&gkian be classified
either as knowledge of features of language (listjriiknowledge) or
knowledge that is independent of language ( exigaistic knowledge ) .
Extralinguistic knowledge includes such things apid and cultural
knowledge, knowledge of the context, and familantith the other
speakers. The speakers share considerable backigkaowledge at all
these levels, and this is reflected in the assumgtihey are able to make.
Linguistic knowledge includes vocabulary, word sture, grammar and
discourse ( Thornbury ,2005 ).

The teacher helps the learners organize their titsugnd
knowledge to use their knowledge to express thamsebince speaking
Is considered a productive language skill, Roa §@lassified speaking
into five types: imitative, intensive, responsiuggractive and extensive
Imitative speaking is the learners' ability toeapthe speech as a word,
a phrase or a sentence .This type of repetitidndes grammar and lexis
which are useful to convey the meaning. Intengpeaking is the product
of short discourses where the learners have to ltenphe tasks like
completing sentences and dialogue. Responsive isigeaicludes two
persons in short conversations to make them authelmteractive
speaking includes transactional language and iategmal language.
Transactional language is meant for exchangingramtion whereas
interpersonal language for social relationshipstegsive speaking is
more formal for extensive tasks and it includesspes, oral presentation
and story — telling.
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Brown (2001) explained the importance of speakisdollows: It
helps learners to take account of the needs ehkst and to talk to large
audience; It helps the learners to use differgtestand forms of language
appropriate to particular situations, such asrigliokes, participating in a
debate or giving reasons and step — by — stepripdas. In addition, it
helps the learners to acquire and use a more ex¢arpertoire of words;
and to be able to organize what is said; it helps karners to
communicate thoughts, feelings and ideas.

Ariyanti (2016) explained three important elemeahtst students need to
have good English speaking:
Structural view a language which is related to how meaning isedio
transferred. This element is also concerned with adanguage becomes
acceptable so that the utterances of a speakebe@omprehended by
other people in terms of the pronunciation, grancagt and lexical
aspects.
Functional view a language is concerned with how the form of leug
Is used in a communicative way. The structural viswstill concerned
with the functional view because the language wihieals a structural
element inside should be able to transform thekgy&saintended meaning
or play the role of language function.
Relating forms to meaninga language should have balance between the
structural and functional views. A problem appeatsen the teacher
focuses on grammatical items. In this case, thdestis produce their
speaking in an awkward way.

Nguyen (2015) explained two principles ford@ag speaking.
The first principle is to make sure that teachikes place in an intended
way and creates a high level of motivation. In otdemake students feel
satisfied, teachers shall do the following thingst, the teachers use the
instinct or experience, depending on the teaclgeaification, to select
interesting topics in order to draw students' ditb@and make inspiration.
Second, the teacher creates interest in the topitalkyng about it.
Additionally, teachers can ask several guiding tjoes and provide
necessary information to create stronger motivatidrird, motivation is
raised by creating a relaxed, non- anxious atmaspli®urth, teachers
should give appropriate level of difficulty .Andnélly; the teacher
employs meaningful learning with meaningful actest The second
principle is that teachers should give student®fportunities to practice
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the target language in meaningful contexts andsans which help to
facilitate acquisition for all learners.

Teaching speaking is not easy; so it is ingodrtor the teacher to help
students in learning speaking by giving studerdsture with both fluency
and accuracy, providing opportunities for studéatslk by using group
work or pair work, and limited teacher talk. In &duohs,the teacher should
be careful about participation of the studentdhiandlass, and design class
activities that include guidance and practice inhbtvansactional and
intersectional speaking (Zyoud, 2016).

Fluency and accuracy are essential speaking skiitscording to
Ryczel{2005:32 ) fluency is defined as "the ability of tspeaker to speak
smoothly with minimal pauses or hesitations in téwget language and
accurately enough for the listener to understandhdtds (2009:14)
views fluencyas “natural language use occurringmdagpeaker engages
in meaningful interaction and maintains comprehd@asand ongoing
communication despite limitations in his or her ooamicative
competence”.

Fluency is considered the ability to speak fapked is an important factor
but pausing is equally important. Proficient speskeed to stop from time
to time to allow the formulation of an utterance datch up with its
conceptualization .But frequent pausing is a sifja struggling speaker.
Another significant factor is the length of run.eflonger the runs, the more
fluent the speaker sounds .The factors of fluermy lbe summarized as
follows:

Pauses may be long but not frequent,

Pauses are usually filled,

Pauses occur at meaningful transition points, and

There are long runs of the syllables and words eéetwpauses (Thornbury
,2005 ).

There are threenotions of fluency: cognitifheency, utterance
fluency, and perceived fluency. The first notionflolency is cognitive
fluency that characterizes a speaker and has twitihothe speaker’s
abilities to efficiently plan and execute his sgeethe second notion of
fluency is utterancefluency that can be measureslsample of speech.
Utterance fluency is a construct with several aspgach as breakdown
fluency, speed fluency, and repair fluency. Breakadduency has to do
with the ongoing flow of speech and can be meashbyedounting the
number and length of filled and unfilled pauses&pfluency has to do
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with the speed with which speech is delivered amd loe measured by
calculating speech rate such as number of syllgessecond. Repair
fluency has to do with how often speakers use falgagts, make
corrections, or produce repetitions. The third owtiof fluency is
perceived fluency, which can be defined as the @sgion that listeners
have of the fluency of a certain speech samplef,Eteineland Schoonen
2012).

According to( Gakuin , 2009) , there are seven principles toidensvhen
designing and doing fluency building activities:

1. Incorporate repetition: This does not mean simply repeating what the
teacher says.It is important to change the audienqairpose when an
activity is repeated.

2. Increase speaking time& great way to increase talk time is to put
students in pairs or small groups. There are inmabte ways to do this,
such as interviews, information gaps, role playsl, group discussions.

3. Prepare before speakingtow and intermediate level students
especially need time to prepare what they are gairsgy .

4. Use familiar and motivating topics: When focusing on fluency
development in class, choose topics that are reteral interesting to the
learners, such as describing recent events andtiesti

5. Ensure appropriate levelFluency promotion activities should be at an
appropriate level of difficulty in order to redutiee necessity of over-
thinking while speaking.

6. Impose time limits:it may be helpful to introduce a bit of intensity b
setting time limits on conversation activities. 3forces students to speak
faster and pause less.

7. Teach formulaic sequencedt is important for fluency building that
learners are taught chunks, collocations, and fmgequences

In order to have more effective communication, nmeginl and
understandable by others,accuracy is also import&hen the speaker
cannot choose suitable words, grammar and cormectupciation, the
hearer cannot understand the message. So, speadtogacy lies on
acceptable pronunciation, correct grammar and gpjate word choice.

In pronunciation, speakers need knowledge abbetphonological
system of English on two levels: teegmental leve(micro-level) that is
concerned with individual vowels and consonantstaaed combinations,
and the suprasegmental level(macro-level) that goes beyond the
individual word and deals with stress, rhythm amwmation. Stress and
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intonation depend on the message a speaker wardentey. These
suprasegmental features are important with regatidet intelligibility of
a speaker’'s message. Intelligibility is the degi@avhich a speaker’s
utterance can be understood by a listener. Conadguéarners who
teach stress, rhythm and intonation directly impactcommunicative
success. So, the learners should practice proniworcilay incorporating
segmental and suprasemental featur@srkamp and Viebrock , 2018).
There are two types of vocabulary: actind passive vocabulary.
Active vocabulary refers to lexical items people ugile the passive one
refers to words which they understand, but do Inemiselves use. On the
other hand,grammar is the study of the way wordsthrir component
parts combine to form sentences. Grammar is cledsifito two types:
competence and performance grammar. Competencengnagefines the
total set of roles possessed by a speaker; ieigrdimmar of the speaker’s
competence. Performance grammar is capable of aiegudar only the
sentences actually used (as found in a sampletptiu
(Firman, 2012).

The speaking process includes three distiragest before speaking,
during speaking and after speaking. In familiar afeg situations,
speakers will go through these stages automatjdaliy in less familiar
(or unknown) situations, speakers need to conslgiouentrol the
strategies that they use. It is important to prevgtudents with the
understandings and appropriate scaffolds for etadesof this process.
These stages include the followiriBefore speaking: The speaker
decides what they are going to say, how they \ayl is and who will be
listening.

-During speakingThe speaker has to consider various factors, asch
being understood, tone of voice, using suitableabatary, non-verbal
actions, managing listeners’ reactions and resgonbeing able to
recognize and repair any misunderstandings or caruation
breakdown.
-After speaking: The speaker might have to answer questions, clarify
ideas, make adjustments, repair misunderstandimgls explain any
concepts not understood. They end by reviewingtbeess to clarify and
confirm their own understanding (Edwards and ThqrB@s3).
Correcting speaking errors is a very impdritssue due to the nature
of speaking. The teacher must ask the same quediefore beginning
correction error such as how to correct errors,ntecorrect errors, and
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why to correct errors. Amara (2015) explained s&wegays of correction
that can be used in the classroom:

Self-correction:The teacher gives students suitable time to firstakes
and correct themselves. Self correction is the teesinique, because the
student will remember it better.

Peer correction Sometimes the student can not correct the mistake
this case the teacher asks peers to correct thakaiand returns to the
student who made the mistake to say it correctly.

Teacher correction when the learner and peers cannot correct the
mistake, the teacher begins to explain and repegbrioblematic item of
language. He is going back to the student to repeatorrect anser.

There are many different approaches to tegchireaking skills such
as the explicit approach and the scaffolding apgro&alkind( 2008)
explains that explicit teaching refers to a methbdstruction in which
the teacher, who becomes as a provider of know|adgeduces skills
and concepts in a clear, systematic, and direct taly helps students'
mastery. According to Mehri and Amerian (2014) &udfng usually
comes with terms such as help, assistance, ancgmed Scaffolding
happens in the zone of proximal development. T 28 defined as an
opportunity or space between the actual level &edpbtential level of
development for learners. The scaffolding is totcmously move the
learner toward next steps of development; thereftms continuous,
dynamic, and gradual move toward higher levels ehtal functioning
requires another jointed mind to move the learoehigher levels for
independent functioning of the task in hand.
Due to the importance of speaking, some researefterapted to develop
speaking skill such as Masuram and Sripada(2020hawed (2019) ,
Garni and Almuhammadi (2019) ,Zuhriyah (2017) , Ha&thurram and
Bangash (2017) .
Masuram and Sripada(2020) examined how far taskedb&sguage
teaching would enhance the speaking skills of tbarners at the
undergraduate level in Hyderabad. The instrumeintiseostudy included
guestionnaire, classroom observation checkliseriew protocol, pre-
test and post test and learners' diary .The rgaudtsded the improvement
of spoken fluency when compared to the existingll®f the learners'
fluency in English.

Mohamed (2019) determined the effectivenes®gfma in developing
the student teachers' speaking skills. The paantgpconsisted of (N=44)
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freshmen students English majors at the faculydofcation in BeniSuef
. The instruments and materials of the study reprtesl in a pre — post
speaking test, a checklist of speaking skills,aicuand ELT dogme .The
results revealed that dogme ELT enhanced studgrgaking skills.
Garni and Almuhammadi (2019) examined the effect uding
communicative language teaching activities on Efldents' speaking
skills .The participants were two classes of 21dleniEFL students at the
English Language Institute of the University of dal.The instrument
was a pre —post speaking test .Results showethtakperimental group
scored higher than the control groups in EFL spepgkills.

Zuhriyah (2017) applied storytelling in the speakatass to improve the
students' speaking skill .The participants werst28ents enrolled in the
second semester of Intensive English Program of iRy ari
University .The instruments were observation and #peaking test.
Results showed that storytelling improved studeotshprehension,
fluency, vocabulary, grammar, and pronunciation.

Haqg ,Khurram and Bangash (2017) developed the spgakills
through activity based learning . The participamtse selected randomly
from two sections at the elementary level. Therumaents were pre —post
speaking tests. Results explained that activityetbdgarning was an
effective way to enhance students' speaking skills.

Genre- based approach can be used to impmeakisng fluency as
well as accuracy. Genre is a concept that is iladeseveral areas and
disciplines, such as applied linguistics, literatuart and media, whether
in first language or second language contexts.Gdrased approach is
the most popular and it is a hot issue to languagehing and learning
particularly writing and speaking skills.

Genre is an alien term, difficult to pronocanand define. Genreis
derived from French, meaning “kind,” “category,” f§b or “gender,”
and from the Latin genus, meaning “descent, fanpe, or gender.”
Genre and its close relative formare challengitegms because they are
abstractions (Eadie ,2009) .

Despite the numerous publications dealindp wénres of spoken and
written discourse which have appeared in the \@stdecades, finding a
specific definition for genre is not easy. Genreledined from different
prospective theories. In English for Specific Purgpgenre is considered
the communicative purpose of an activity (Swale39Q). Whereas,
systemic functional language defines genre as gedtactivity with a
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specific goal where learners engage in activityn@snbers of a certain
group (Hyon , 1996), Millar (1984) explained thencept of genre in new
rhetoric as typified rhetorical actions based arureent situations.

Principles of the genre-based approach awededl into three
principles. The first principle deals with theoras/ygotsky and teaching
learning cycle, The second principle is expliciadieing, The third
principle is called apprenticeship (Fridaus , 20I8)e first principles
depend on learning theories of Vygotsky that ast bdutline, before the
notion of teaching learning cycle deriving from rinas introduced.
Vygotksy illustrates the notion of Zones of Proxiavelopment (ZPD),
Zones between what he calls actual developmentt(ihlealearners can
do independently) and potential development (whatiéarner can do in
the future, with the help of others now). In ZPD wloconsider three
aspects: First, Students learn language. Seconder8sudearn about
language .Third, Students learn through language 2006) and (Ramos,
2019).

)Teaching learning cycie a pedagogic framework that aims to
help all learners to access the genres. There were a numbef
different models of the teaching learning cycle one ahem have
included four stages.First, building the field (in this stage learnérsl
out what they know and begin to build a shared context in
preparation for working with the genre). Second, modelling or
deconstruction of the genre (teachers introduceesiis to focus othe
function of the genre, its staging and phasing and some ¢fd relevant
language features).Third, joint construction (thdeacher helps the
students in collaboratively writing a text in the focus gnre and
related to the curriculum topic). Fourth, independent constrution
(students write their own texts using the focus genre, pang attention
to processes of drafting, editing and publishing)Jones and Derewianka
,2016)

The second principle is that becomes effectivelgmvteaching is
explicit. Explicit teaching is referred to a methafdinstruction in which
the teacher, presents skills and concepts in & dgstematic, and direct
way that promotes student mastery .Explicit teagsrappropriate when
the student must do a high level of mastery ofs& tsspecific strategy,
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when the student has no background knowledge afeqais, or when the
complexity of the task is reduced by breaking thecpdure into smaller
steps (Salkind, 2008) .

The third principle is called apprenticeshipapprenticeship, the
expert explains the apprentice how to do a taskglves as the apprentice
practices portions of the task, and then turns awere and more
responsibility until the apprentice is proficiemoeigh to do the task
independently. That is the basic notion of appoestiip: explaining the
apprentice how to do a task and helping the apigeetd do it. There are
four important aspects of apprenticeship: modelitlge apprentice
observes the master demonstrating how to do diffgrarts of the task),
scaffolding (is the support the master gives agpmres in carrying out a
task), fading, (is the notion of slowly removingthupport, giving the
apprentice more and more responsibility), and cogckis the thread
running through the entire apprenticeship expeagnc
(Collins,Brown&Holum,1991).

The types of genre can be categories bas#tednnction, which can
be classified into two genres; story and factuk §tory genres involve
narrative, news story, exemplum, anecdote, andurécavhereas the
factual genres include procedure, explanation, rtegxposition, and
discussion. Genre is consisted of three elemerdsials functions,
language features, and generic structure (LuaashdiAsi, 2014). Matan
(2008) illustrated that there were different typégenre such as recount,
narrative , procedure, descriptive , news itemop$p report , analytical
(exposition ) , hortatory (exposition), explanatiprdiscussion , and
review .

Teaching language without attention to genre pogoose created
student texts that were indiscriminate mixed gensghout a clear
purpose. Teaching the purpose, the stages, anddgagmproved the
quality of student texts .The use of joint condiiarc and teaching more
language features for each genre could have entategents' ability to
use language to construct meaning (Sliva, Olive2@16).

According to Millar (2011) teacher shouldeua range of genre
awareness activities in class. Genre awarenesstiastiask students to
notice how language works in relation to the cont@xtivities focus on
three levels such as follows: (1) Genre and contes# students to focus
communication and the people involved; (2) Genre and discourse: focus
on how genre are structured in different ways, gigliiferent moves to
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achieve the communicative purpose. Schick (2015aeégd the effects
of discourse genre on English language. Studentdupeal the most
complex English language during the interview, @&asured by the use
of embedded clauses, conjunctions, and modals; (3) Genre and language:
focus on the ways different lexico-grammatical stiwes and patterns are
used in different genres.

Hartatik (2013) and Raslina(2011) explained theefiemof genre-
based approach .It supports the ability and mtes/the students to speak
, listen , read , and write the English text .|#oacreates an interesting
comforting atmosphere in classroom so that studdmné feel boring to
join the learning activity.

A great part of our everyday communication is skapg genres
like small talk and conversational storytelling aceing not just useful
chunks of language in isolation, but also gainimgights into the
pragmatic function of a genre, helps learners tzassfully engage with
their partners in communicatiorsrkamp and Viebrock , 2018 ) .

There is the relationship between speaking andegérnis appeared in the
principles of genre such as explicit instructiorpkcit instruction is used
as principle of genre and developed speaking sKiksaching learning
cycle is also used in teaching genre and speafsipgaking activities are
suitable to the nature of genre.

So, it's important for students who learreggg skills to learn genres
which relate to English culture, including how #@ktin English. Genre
also involves linguistic implication in which StudenCommunicative
competencies help students to speak and write proppate way. The
concept of communicative competence developed utigeviews of
language as context, language as interaction,aangibge as negotiation.
Communicative competence includes several elemehtsanguage
knowledge as follows:

- Knowing how to use language for a range ofedédht purposes and
function.

- Knowing how to vey use of language to the setting and the partntipa
- Knowing how to produce and understand differgpes of texts ( e.qg.
narratives, report , interviews , conversation).
- knowing the vocabulary relevant to the situation.
- knowing the syntax for producing basic clausethelanguage.
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- Knowing how to use language.
- Provide the opportunity of using the languagesfoecific purpose (Hack

and Helwa , 2016).

Lin (2006) explained that many of the principlegd by the Genre
theorists are also valid for its oral counterpaspeaking. The
traditionalspeaking activities are used duringEhglish language classes
most commonly take the form of guided or free cosiigans or free role-
plays, simulations, discussions, etc. Even in thsecof the creative
communication activities, the scenario is generaigd by the teacher,
and the focus is on the linguistic content. Thépam is that the language
production involved in such activities does not makfull contribution to
the students’ communicative competence. As anraltee to this type of
activities, the genre-based approach introducesopportunity for
purposeful speaking, explaining clear links to sihedents’ purposes for
using the language outside the classroom.

A particularity presented by the teaching of theadng skills is that the
genre Approach is useful at two different, but irredated stages of the
instructional process: a) speaking stage, whenestsdanalyze texts
belonging to a particular genre, in order to getif@arized with various
socio-cultural and linguistic aspects regarding utse, and b)the
production stage, when students use the acquinedrigeknowledge in
order to produce their own texts (Cozma, 2014).

There are two stages are explained the mannghich the
three elements (i.e., situational considerations tlod genre-texts,
organizational structure, and linguistic featureaip be exploited. First
stage, It is developed the students’ exposurefterent genres. It's called
pre-speaking stage or modeling the genre, studants on examples of
oral texts belonging to a particular genre: e.gipes, public notices,
advertisements, weather reports, etc .Teachersdsticaaw their students’
attention to the structural organization which pedfic to the genre in
which they are working, stressing the fact that pheducers of texts
belonging to a particular genre tend to be faidgsistent in the way they
organize the overall message. After the student® lt@nsidered the
nature and purpose of the genre, the teacher cigddss with them the
way in which it is structured and why it is strued in this way. Later on,
the class might explore some of the language festof the genre
(Derewianka, 2003).
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Second stage, it is helped the studentsstcoction of various
genre texts. After the students become aware afngaia communicative
purpose determining a particular genre, of thecsouaitural context in
which it is normally encountered, and of the coriva@rs which govern
the structure and the linguistic makeup of its @spntative texts, students
can go on to create their own oral (e.g. role pdayjouncement, news
item, advertisement, etc.) texts in that genrethd stage, the teacher’s
main role is that of helping the students usedhgliage appropriately, in
accordance with the genre purpose. Such activeitesmeant to make
students aware of the cultural specificity preseriig certain linguistic
structures and forms, and, in this way, make aromapt contribution to
their intercultural competence. (Cozma, 2014).

Due to the importance of genre- based approateaching speaking,
some researchers develop speaking skills througregbased approach
such as Wilkins (2018),Nahid ,Suseno, Pujiati arahda(2018) ,Hapsari
(2017),and Firdaus (2016).

Wilkins (2018) reflected the importance of mpiang and
integrating different forms of assessment into Babys that aims to
improve students’ speaking abilities. The partinigan this study were
low proficiency, and the vast majority was Japarstadents, which has
implications for the generalizability of the resdarThe collection of data
might also have benefited from the inclusion of sfismnaires and
interviews that aimed to focus more deeply on sarhé¢he findings
garnered from reflective journals and classroonudunts. Findings of
this study suggest that the genre-based approaetips a framework for
addressing students’ speaking skills in a princdi@ed logical manner,
allowing students to improve their skills in casuebnversation,
lengthening their spoken utterances, and redu@alyigs of anxiety and
frustration in speaking.

Nahid , Suseno, Pujiati and Juanda(2018) aimed tmiexathe
effectiveness of Genre Based Approach in teachudgsts’ speaking of
descriptive text and to investigate the inweroent, if any, of junior
high school students in their speaking of dessmgpgenre. To achieve
those purposes, both quantitative and qualitagsearch were utilized.
Specifically, one post-test only quasi-experitakmesign was chosen
to achieve the first aim, while case stwdgs utilized to answer the
second research purpose. To collect the data;padicipant
observations and students’ speaking test were cbedlu The result
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reveals that GBA is effective to develop dstots’ speaking
descriptive text and the improvement of stusleis seen from the
social function, text organization and linduideatures of the text.
Additionally, this study suggests that EFL teacheses GBA to teach other
types of text.

Hapsari (2017) aimed at (1) describing the mdteuaed in teaching
speaking by using Genre Based Approach in SMP Muhalyata 4
Surakarta (2) the procedures used in teaching sppalgsing GBA (3)
problems faced by the teacher in using GBA. Thehowg of collecting
data are observation, interview and documentafidre subject of the
study is eight grade students at SMP Muhammadiyah rdk&ua in
academic 2015/2016. The result of the analysis shtvat the material
used by the students in the classroom is a handbbtiie students. The
procedures are building knowledge of field, modgliof text, joint
construction of text, and independent constructibtext. The problems
faced by the teacher in using GBA are the studdst&’ of mastering
vocabulary, different capability of the students.

Firdaus (2016) aimed at finding out techniques éinatapplicable in
teaching speaking through GBA and investigating hoe students’
speaking ability is improved through GBA.Pparticipgin this study are
consisted of eighth graders and an English teadmernstruments are
administered namely observation, interview, andstjoenaire.

There are four stages to implement genre-baggaroach in
teaching speaking skills such as follows: 1) Bmiédknowledge of the
field: in this stage teachers and students builducal context, share
experiences, discuss vocabulary, and grammatitrpaall of these are
geared around the types of spoken texts and topics; 2) Modelling of text:
Students listen to statements of recount texts, &laes geared around
certain communicative purpose. For example, if sttglare expected to
produce procedural texts, are developed with onm m@mmunicative
purpose, that is giving instruction or direction. short, at the second
stage, students listen and respond to various tete similar
communicative purposes; 3 ) Joint construction of text: At this stage,
students try to develop recount texts with theierpeand with the help
from the teachers; 4 )Independent Constructionefliext. : At this stage,
students are excited to be able to speak what hlaeg talked about
(Rahayuningsih, 2013).
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2. Gontext of the prohlem

Teaching speaking is one of the main goals of tegclEnglish at the
secondary stage in Egypt .Learning objectives efgcond secondary
year in terms of speaking skills, as determinedvinyistry of Education
directives are as follows:

- Initiate exchanges, responding appropriately.

- Express a range of functions to satisfy socidl fature needs.
- Form a range of questions.

- Present full autobiographical details.

- Seek such details from others.

- Retell events in temporal sequence.

- Construct novel utterance from grammatical knolgke

- Give a short presentation on familiar topics.

- Express ideas on everyday topics.

- Reformulate in different linguistic forms.

In spite of the importance of the speaking skilecondary stage,
students suffer weaknesses in their speaking pedace. This problem
can be attributed to several factors. One of thas®rs is students' low
motivation towards speaking. Students most of thee tare rarely
required to say more than a few words in responseoime display
qguestions raised by the teacher. Speaking, alsmtigiven enough time
or attention while teaching English to second ysacondary stage
students. This may be due to the evaluation systopted that focuses
mainly reading and writing.

There were many studies which concentrated oncdlffes and
weakness of EFL speaking skills such as El-Nagdrfamad (2019) who
confirmed that EFL students in the secondary staf@ols as well as
university students in Egypt face a lot of diffites while speaking.
Mohamed (2019) proved that EFL speaking skills gnetied in language
classes in the first year English majors, faculyEducation, BeniSuef
University. El — Sakka (2016) explained that theelewf speaking
proficiency is low among EFL university studentsSatez Faculty of
Education and they experience high levels of fardapguage anxiety
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while speaking. Other studies confirmed the |acdpeaking skills in the
EFL classes such as Diyab (2013), Al Sadek (201drglieem (2011) and
Torky (2006).

Student's lack of speaking skills revealed itsaibdigh the pilot
study on some secondary school students (N=25)oshiHMubarak
School at the second term of the academic year 2018. The researcher
adopted Sheta (2013) EFL speaking test and a rubsicare it.

The results of the speaking test indicated the weskin students'
fluency and accuracy skills as most of the studestsiot achieve 30% of
the total score of the test.

3. Statement of the probhlem

In spite of the importance of EFL speakinglslespecially fluency
and accuracy, there is a lack of these skills ansaegnd year secondary
school students. This study is an attempt to useegdased approach for
promoting EFL fluency and accuracy skKills.

4. Questions of the study

To investigate such a problem, the present stuady an attempt to
answer the following questions:

(@) What's the effectiveness of using genre- based aagbr in
promoting EFLspeaking fluency skill?

(b) What's the effectiveness of using genre- based oappr in
promoting EFL speaking accuracy skill?

The present study was designed for developing EEklspg fluency
and accuracy skills among second year secondaopkstudents.

6. Delimitation of the study
The present study was delimited to the following:

1- Thirty second year secondary stage studentdleshrat the Nasr Abd
Elgafore School at the second semester of the agagear 2019 /2020.

2- Developing EFL fluency and accuracy skills regdifor second year
secondary school students as determine by thanembers.

3- The genres used report, recount, narrative,aegplon, exposition and
expository
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1. Participations of the study

Participants in the present study were 30 stgdsarnprising one intact
classe 2/12 from™year secondary school students at Nasr Abd Elghafo
School, Menouf , Al — Menofia Governorate during sleeond term of the
school year 2019 — 2020 .

8. Instruments and materials of the study

1- The EFLfluency and accuracy skills checklistuieed for second year
secondary school students.

2- A pre — post EFL speaking skills test to measspeaking skills
(fluency and accuracy) of the experimental group®ie and after the
treatment and a scoring rubric for scoring the test

3- A program based on genre -etb@pproach.
(1) The EFL fluency and accuracy skills checklist

The aim of the EFL speaking skills checklist wasl&dermine the EFL
speaking skills that were suitable and requiredeiltond year secondary
school students. The checklist included nine skitissThe EFL fluency
and accuracy skills checklist was submitted to jogmbers of EFL
specialists in curricula and methods of teachingliEh (n = 9) and
English language supervisors (n= Bhe jury members showed that the
EFL speaking skills checklist is valid.

(2)A pre - post EFL fluency and accuracy test

Two equivalent forms of the EFL fluency and accurtasy were prepared.
Each one consisted of main items for measuring tiéncy and skill.
The test covered two main skills: accuracy andibtye The total number
of items was 19. The initial version of the EFL akiag skills tests ( pre
—post ) was submitted to a panel of jury membér&FL specialists in
faculties of education ( n = 9 ) and experts i field of teaching and
supervisors (n=5). All of the jury memberseuted the test as it was.
(3) A program hased on genre — hased approach

The program was designed to developing EFL fluemzyaccuracy skills
among secondary school students. The program wasnmented in the
second semester of the academic year 2019/ 2028tdd for 5 weeks. It
started from 8 / 2/ 2019 to 15/ 3/ 2020. The toheach session was 50
minutes. The program was implemented using fours@ghan cyclical
instruction. These four phases are:
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- Building knowledge of the field,

- Modeling of text,

- Joint construction of a text, and

- Independent construction of the text.

The program was a cyclical process in which legyrand teaching are
implemented through:

- A variety of genres — texts.

- A variety of task-based activities / selectionamid sequencing of the
activities and tasks that are related to startmgtmf text or type of text.

The program used two methods for instruction. Timesthods are explicit
instruction and scaffolding.

- The first hypothesis states that there is a sttedily significant
difference between the mean score of the study lsaimmre — post test
in the EFL fluency skills.

-The second hypothesis states that there is astatally significant
difference between the mean score of the study lsamgre — post test
in the EFL accuracy skills.

11. Findings of the study
The study revealed the following results:

Table (1) presents the results of the t- test between ppmst testin the
EFL fluency and accuracy skills

Std. A
Deviati | t-
Skills Tes [ No. | Mear | on value | DF | Sig [ n2
Pre |30 |7.37 |1.0¢
Accuracy Pos [3C |31.5¢|1.3¢ 70.52(29 |0.01]0.99¢
Pre |30 |4.8: |1.1z
Fluency Pos [3C |15.f |[1.11 38.5:12S |0.01]0.98]

Table (1) show that there is a statistically sigaifit difference between
the mean scores of the participants in the prepastl EFL fluency and

accuracy skills test in favor of the post test. Tdugperformance be due to
the idea that in the joint construction phase afrge- based approach ,

I



Journal of Faculty of Education No (123) july, Part (4), 2020

the teacher and the students collaborated to amnstruict a similar text
on the same topic in the target genre .

12. Gonclusion

Based on the results of the study , it can be coled that the study
participants' EFL speaking fluency and accuracyewdeveloped as a
result of using genre — based approach .This mémeatsusing genre —
based approach proved to be an approach for tepdhiency and

accuracy .

13. Recommendations of the study

Based on the results of the study, the followinge asome
recommendations:

The teacher should depend on explicit instructarndaching fluency and
accuracy.

The teacher should use various genres (reportathaey exposition,
recount, explanation and expository) when teacthegspeaking skills in
order to help students learn the language andtgtascsuitable for them.
The teacher should help students to do variousstdsk different

pedagogy purposes.

14. Suggestions for further research

Investigating the effect of raising awareness &t/ to improve EFL
speaking skills at preparatory school students.

Identifying the effectiveness of authentic textsingrove writing skill
among secondary school students.

Using teaching — learning cycle to improve EFL $pea skills among
primary school students.

Using the genre — based approach for developingr atpeaking skills
using the genre — based approach.

Utilizing the genre — based approach for enhanttiegspeaking skills of
students at different educational stages: prin@sp or university.
Developing other EFL skills (listening, readingvaniting using the genre
— based approach.
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