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1) The present program can be adopted for teachinglinga
comprehension skills at the university stage tampry student
teachers of English at the beginning of their anadestudy.

2) Reading comprehension instruction should be givemenattention
through systematic courses presented to EFL uniyestsidents.

3) EFLPrimary Grade Pupil in Egypt need to developlalkls of the
reading comprehension skill. They should know hovevaluate the
material presented to them and form opinion alioas well as other
advanced critical skills.

5. Suggestions for further studies

In the light of the present study results, thedwihg studies can
be suggested:

1) Further research is needed to develop other lamgsiats (listening,
speaking and writing) using skill-based approachd agirect
instruction as the present study provided supmothé effectiveness
of the proposed skill-based instruction prograndé@veloping second
year-primary student-teachers of English readingnprehension
skills.

2) Further research is needed to explore the effewts® of other skill-
based instruction programs in the preparatory asdrglary stages.
3) Other studies are needed to investigate the effawtss of applying

similar program over a longer period of time ordstofs.

4) Similar programs also can be applied with differeat of reading
comprehension skills and with different sample.

5)More research is needed to overcome the differgintudties which
face primary student-teachers in English especiallgrammar and
different language skills.
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5.2. Conclusions

Based on the results of this study, the followimgausions can
be made:

Based on the results of this study, the followingi@usions can
be made:

1) The present study provides evidence for the effen@iss of using
value-based programin developing EFteading comprehensionof
the Sixth Primary Grade Pupil in Egypt . This is consistent with the
results of this study and other studies which pdothee effectiveness
of value-based programs

2)Presenting chance for students to have guided addpendent
practice is useful. First, students needguidancdasig which they
gain in the guided practice from their partners #drgdinstructor. Then
independent practice also helps learners intemalizat was taught
and discover any troubles in applying it.

3) There is value in teaching each individual skiinfr the easiest parts
to the more complicated ones and that was followethe present
study. The change in the teacher’s role from amatuarian to a
discussion organizer, a facilitator, a guide anthraguage adviser
allows students to share more responsibilitiestiieir learning and
become the centre of the learning process.

4)Presenting chance for students to have guided addpendent
practice is useful. First, students need guidelaeig which they gain
in the guided practice from their partners and itisructor. Then
independent practice also helps learners intemalizat was taught
and discover any troubles in applying it.

5)There is value in teaching each individual skidnfr the easiest parts
to the more complicated ones and that was followethe present
study. Literal reading skills were presented fifstlowed by
inferential reading skills..

6) The change in the teacher’s role from an authaaitato a discussion
organizer, a facilitator, a guide and a languagasad allows students
to share more responsibilities for their learnimgl #ecome the centre
of the learning process.

5.3. Recommendations

In the light of the present study results, the deihg
recommendations are made:
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DISCUSSION OF RESULTS, CONCLUSION, AND

SUGGESTIONS FOR Further RESEARCH

In the light of the significant results of the spud can be concluded that
the program proved to be effective in enhancingetkigerimental group
students’ reading comprehension skill in general @a sub-skills in
particular

5.1. Discussion of the study results

In the light of the significant results of the syudt can be
concluded that the program proved to be effectiveemhancing the
experimental group students’ reading compreherskdhin general and
its sub-skills in particular. This was clear in thepport gained for the
three hypotheses of the study as follows:

Firstly, the way the reading skills were presented to thdestt-
throughout two units was effective. Dividing the@d&ng comprehension
skill into a number of sub-skills and presentingrthone at a time in
every lesson was artificial partition to focus @acle skill.

Secondly, the valuebased progranmhelped in giving variety to
the exercises presented to the student. They didietobored from the
repetition of many exercises focusing on one sKihlue-based
program proved to increase students’ motivation, involvatneand
willingness to practice and to do the requiredvatatis.

Beginning every lesson with brainstorming questifmi®wed by
short and clear definition of the skill was venefis. It helped students
to focus on the skill and to know its precise débn. Many students
made use of this definition in differentiating beem skills.

One of the main steps of every lesson was “modeélwgich
provided the students with an opportunity to se& tw apply the skill.
The researcher followed a thinking aloud procedaranodeling the
different skills. Different exercises were presenby the researcher in
which she explained every step taken to answer waitbhance for
learners to ask and clarify any point.

Thirdly, The program adopted different techniques in ansgeri
the exercises which added flexibility to the lessdBtudents worked in
pairs, groups and sometimes individually. Thesehrigpies were
followed according to the nature of the exercisd #re skill as well.
Some skills required students to work individuadlifile others offered
learners the chance to work together with the rebea working as a
facilitator who provoked students to cooperatedtiffely. They enjoyed
working together.
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students’ literal skill on the posttest as compatedthe pretest
performance. The literal skill is composed of (Ki)ls their results are:

-The first skill result (Identifying word meaningh®ws that the
difference between the pre-test and post-test nw@mres is not
statistically significant at 0.01 level. t-value#Q.and its significance is
(0.96) which is not significant at 0.01 level. Effesize value is (0.54)
which reveals that the growth in this sub-skilinedium.

- The second skill result (Determining the meaningvofds in context)
shows that there is statistically significant diffiece between the mean
scores of the pre-test and post- test of the exgatal group in this
sub-skill in favor of the posttest since t-valueswgs.60) and its
significance level is (0.001) which is significaat 0.01 level. Effect
size value is (1.15) which is considered largeatffe
Table(-) shows, also, that there are statisticaltinificant differences at
0.01 level between the mean scores of the preatebspost- test of the
experimental group in favor of the posttest since t-values were
(4.59) for the third skill (Understanding the redas within the
sentence) and (2.97) for the forth skill (Underdiag explicitly stated
information). Both value are significant at 0.0%de The effect size for
both skills is (1.47) and (0.95) which is considkagarge effect.

The fifth skill result (Skimming ) shows that tlk&ference between
the pre-test and post-test mean scores is notiststally significant at

0.01 level. T-value=1.70 and its significance is9¢) which is not

significant at 0.01 level. Effect size value is54@). which reveals that
the growth in this sub-skill is medium.

the sixth skill result that there are statidtycaignificant differences
at 0.01 level between the mean scores of the pteated post- test of
the experimental group in favor of the posttestasithe t-values were
(4.59) for the third skill ((Scanning).

The seventh skill result (Dictionary work) showsat the difference

between the pre-test and post-test mean scorestis rstatistically

significant at0.01 level . T-value=1.70 and its significance is (0.96)

which is not significant at 0.01 level. Effect sizalue is (0.54) which

reveals that the growth in this sub-skill is meditlims result proves that
the proposed program had a large effect on theremeetal group
students’ literal skill and its sub-skills — excdpt the first skill which
had a medium effect size.
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Therefore, it can be inferred that the proposedyfam had a large
effect on the experimental group students’ overadading
comprehension skills
Results of the Second hypothesis:
“There are statistically significant differencesviieen the mean scores
of the experimental group on the pre-test and fasitin the literal
reading comprehension skill and sub-skills in fawbthe post- test".
To verify the validity of this hypothesis, pairednsples t-testswas used
to compare the mean scores of the pre-test and pest of the
experimental group in overall literal skill and g#8b-skills.The results of
the t-test proved to be statistically consistenthwihe above stated
hypothesis related to the literal skill in genebait proved not to be
significant in one of the sub-skills as shown ie ftbllowing table and
will be discussed later.

TABLE (8) T-TEST RESULTS OF THE PRE-TEST AND POST-TEST OF THE
EXPERIMENTAL GROUP MEAN SCORES IN LITERAL READING SKILL
AND ITS SUB-SKILLS.

T [ T o T o ot T

Overall literal skill 3 (0.000) significant at
0.01 level

1.28 large

Identifying word meaning. [ : . .64 . 3 (0.096) not significant | 0.54
at 0.01 level medium

Determining the meaning of | Pr : 2 . 3. : (0.001) significant at
words in context ) 0.01 level

1.15 large

Understanding the relations [ : 2 B 4.5 : (0.000) significant at
within the sentence ) 0.01 level

1.47 large

Understanding explicitly [ : . . . : (0.005) significant at
stated information : : . : 0.01 level
Skimming. : K .64 . 3¢ / (0.096) not significant | 0.54

at 0.01 level medium
Scanning [ : . . . 3 (0.001) significant at
0.01 level
Dictionary work : ¥ .64 . 3¢ 4 (0.003) significant at
0.01 level

0.95 large

1.15 large

0.95 large

Table show that there is a statistically significaifference at 0.01
level between the mean scores of the pre-test ast pest of the
experimental group in the literal reading skiliv@lue = 4.00) in favor
of the post test.

In addition, the effect size value (1.28) showrtahle (6) reveals that
the proposed program had a large effect on therimeptal group
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of pretest and the posttest of the EFL reading cehgmsion skills in
favor of
Figure (1) Results of differences between the meatores of the
reading comprehension skills pre- post test

50
40
30
20
10

0 —

O post test | 42.87
Epretest | 24.92

In order to make sure that the results obtaineah fifee t-test are reliable
and to measure the effectiveness of the propossgtgn on students’
reading comprehension skills, the effect size efgloposed program on
students’ reading comprehension skills, was caledlaccording to the
following formula: (Khatab, 2010).

Where d = the calculated effect size,
t = the estimated t value,
and./d.f.=the square root of degrees of freedom.

The referential framework for identifying the effesize of t-value
is as follows:

TABLE (7) effect size of the proposed program on students’ agling
comprehension skills

Effect size (d value) | nter pretation

From 0.2 till less than 0.5
From 0.5 till less than 0.8
0.8 or more

As shown in table (5), the calculated effect siakig of the proposed
program on students’ overall reading comprehensisn (4.8).
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pupils to the program, its ainaalue-based education programand the

lesson plan that will be followed. The first unitepented literal skills
(understanding explicitly stated information — ursfi@nding cohesion
and relations within the sentence — skimming — iSicey).

RESULTS OF THE STUDY

The current section presents the detailed resalisarning verifying the

hypotheses of the study and answering the questions

4.1. Verifying hypotheses of the research

The first hypothesis:

In order to verify the first hypothesis gstati that "Thereis a
statistically significant difference between the ma&n scores of the
experimental group on the pre-test and the post-tésn their overall
reading comprehension skills in favor of the postest. The researcher
used the following (t) formula (Morad, 2000, p .245

t= Mi-M2
Jisdi)+ (sd2)
(N—1)
Where:
t = the calculated value of the difference betwaean scores.
M1 = the mean score of the post test.
M2 = the mean scores of the pre test.
Sd1l = standard deviations of the post test .
Sd2 = standard deviations of the pre test .
N = number of pair of students .

In order to verify this hypothesis, t-test fimired samples was used to
compare the mean scores of the pre-post test shéig®f the t-test were
statistically consistent with the hypothesis. Sd#e (4.1) and figure (4)

Table (6 ) Independent sample t-test results of dérences between
the mean scores of the reading comprehension skilpge- post
test

Significance
level

(.000)

Application

Significant
at 0.01 level

It was shown that the post mean score wagheh than the mean
score of the pretest. The (t) calculated value2@bwas significant,
there was a statistically significant differencavieen the mean scores
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One mark for each multiple choice question meaguliteral skills.
The total score of the test was (30 ) marks.
The Value based program
The following is a description of the steps theesesher went through to
design the current program in the light of valuedzheducation program
Aims of the program:
The suggested program aims at developing the rgazbmprehension
skills necessary for The Sixth Primary Grade PupiEgypt.Usingvalue-
based education.The reading comprehension skills included in the
program were divided into two levels (literal sgjll
Assumptions of the value-based education program:
Teachers in creating value-based learning are le¥gops in creating
value-based learning environment that foster pasitielationships to
children with an aim of producing responsible affdative citizens.The
program is designed in the light of the assumptiohsvalue based
educationprograms related to reading comprehension.Reading is an
interactive process between the reader and theltagta complex skill
which contains many sub-skills (literal and infaral).Skill-based
instruction addresses general or overall languageyathrough specific
skill instruction. Instruction in specific skillsogs side by side with
instruction designed to develop global languagéitgbiThe skills are
presented broadly and with varied and variable iegfpbns, so that
specific skills and global ability are developednsitaneously. The
theory of learning according to value-based edanas that the learning
of complex behaviors such as language can betédeti by breaking
them down into small bits and hope that learners mat these pieces
together when actually using them.value-based éduces a systematic
method for presenting material in small steps, pau$o check for
student understanding and eliciting active and essfal participation
from all students .value-based education is a gooé teaching, where
the teacher (1) clearly shows, demonstrates, oreladdr students, (2)
provides opportunities for students to use processl (3) provides
corrective feedback and monitoring to students.u¥dlasededucation
meansexplaining the steps in a thought process dghags birth to
comprehension.
Duration and content of the program
The program, consisting of 1unit and 6 lessons, talaght over a period
of about six weeks. The experimentation of the @ogstarted on the
2021. The first lesson was an introductory one @gmat introducing
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to determine (a) the degree of importance of eddh, and (b)
appropriateness of the skills suggested.
3.3.2. The EFL reading comprehension skills test
3.3.2.1. Objectives of the test:
A reading comprehension pre/post test was constluenhd administered
to the sample of the study by the researcher. & used prior to the
program and after it to make sure that any achientns attributed to
the program the students were exposed to. The viest used to
investigate the effect of the value-based educatiogram in developing
reading comprehension of The Sixth Primary GradalfRuEgypt.
3.3.2.2. Description of the test:
The final version of the test contained 2 differpassages with different
topics at the same level of difficulty and lengtvery passage was
followed by 7 questions to measure the n chosesimgacomprehension
skills four literal reading. 14 questions to tds¢ chosen literal skills
(multiple choice questions) The first passage vimsia“ballooning”, the
second about “dreams” The passages were at alm®staime level of
difficulty though they did not have the same length
Content validity

To measure the test content validity, the firstsion of the test was
submitted to six TEFL professors and lecturers valiate the test in
terms of content appropriateness and the skillssared. Moreover, the
jury members were asked to evaluate the test asodevin terms of: (a)
number of questions and appropriateness to theeohakills, (b)
suitability of the test to primary student-teachefsEnglish, and (c)
suitability of the test to measure the intendedisskihe test proved to be
mostly a valid one, as it proved to measure whavas intended to
measure as stated by the jury.
Test reliability
The resulting reliability coefficient was found be quite high (0.95). so
reliability of the test was estimated.
3.3.2.7. Test administration:
The test contained 2 different passages and l4gossto measure
different reading comprehension skill. Each passage followed by
7questions to measure literal skills.
3.3.2.8. Scoring the test:
The researcher evaluated the test which coverdtealtentified reading
comprehension skills as following:
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Teachers it provides them with suitable activities that Ifne
enhance their performances inEFL reading compretrensnglish
language skills.
Students: Introducestudentsto "real world" situations and encourage
them to participate effectively in EFLclasses.
1.6. Hypotheses
1- There is a statistically significant differenoetween the mean scores
of the experimental group on the pre-test and tst-fest in their overall
reading comprehension skills in favor of the patte
2- There are statistically significant differentegween the mean scores
of the experimental group on the pre-test and pesdtin the literal
reading comprehension skill and sub-skills in faebthe post- test.
1.7. Delimitations of the Study
The present study was delimited to the following:
Participants: a sample of (40) pupils of The S@tlade primary school in
Egypt; at EI Zhour school in Ismailia.
Managerial skills: Some Reading comprehension skillsdetermined to
berequired for the sixth grade.
Time and place limit:The first semester of the academic year 2019-
2020at El Zhour School in Ismailia.
Instruments of the research
The present study has two main Instruments:
6.3.1. The reading comprehension skill check list
The Aim of check list
The Aim of reading comprehension skill check issto identify literal
skills
Description of the checklist
The checklist focused on the EFL literal skills @oning seven sub-skills
as follows: -
-Identifying word meaning.
-Determining the meaning of words in context.
-Understanding the relations within the sentence.
-Understanding explicitly stated information.
-Skimming.
-Scanning.
Validity of the checklist:
The validity of the checklist was proven by submgtit to a panel of
jury specialized in the field of curricula and madls of teaching English



Journal of Faculty of Education No (128) October , part (3), 2021

5- Statement of the problem
The research problem can be identified in the gpellr primary pupils'
lack of the necessary EFL reading comprehensidiswkiich may be
due to the regular teaching instruction used in HfeL classes.
Therefore, this study attempted to investigateefifiect using An English
Value-Based Program to Enhance Reading Compreheaotibe Sixth
Primary Grade Pupilin Egypt
For the reasons mentioned above, it is cleargroposing a teaching

model in which students are using more Reading Cehgmsion
activities was necessary. So, using of a Value-88aBeogram to
Enhance Reading Comprehension was necessary.
1.3. Research Questions
The present study attempts to provide answerstéolfowing question:
What is the effect of using a value-based programdéveloping the
required EFL reading comprehension skills of ThetSPrimary Grade
Pupil?
From this question, the following sub- question®ayad:
1- What are theEFL reading comprehension skillsired forthe Sixth
Primary Grade Pupil?
2- To what extent will avalue-based program devélmprequired EFL
reading comprehension skilsf The Sixth Primary Grade Pupil in
Egypt?
1.4 Purposes the Study

The study aims to examine the effect of a valuetbggogram on

the development of the required EFL reading comgmeion skills of

the Sixth Primary Grade Pupil in Egypt
1.5. Significance of the Study

The current study results may be contribyettically in teaching

English as a foreign language field through:
Curricula designers. Providing curricula designers with a list of EFL
reading comprehension skills necessary for thehSBtimary Grade
Pupil in Egypt to be taken into considerations lemping and designing
reading comprehension activities suitable for thogmipils as well as in
evaluating their reading comprehension performaAteo, it provides
them with a possibility of enriching the curriculumth a variety of
activities and tasks ofreading comprehension tengBecting the
value-based
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reading comprehension than the control group. Taexethe result of
this study confirmed that pre-reading activitiesd arncabulary pre-
teaching can statistically improve the participantseading
comprehension ability.At the end of the (AKYOL 2014t was found
that some developments occurred regarding the cpgmatits’ word
recognition skills and reading aloud skills. It wamcluded that for the
development of the reading skills of the student&wirg reading
difficulty, construction of appropriate reading @ovwment and
implementation of enrichment reading programs canefiective.The
finding of the study byDara, 2019) illustrated that lack of language
knowledge and motivation were mostly carried outglish reading
problems; While student personality, learning mdthand teacher
personalities were the shadow behind the issues ¢neugh the
Ministry of Education Youth and Sport had integdathis subject into
the state curriculums for lower secondary to tgrtieducations since
1993. To take more actions for challenges, invastg of this issue at
lower secondary. School, additional root causekidieg family issues,
English study time, learning and teaching materesl library accesses
were recommended for future research. Resultseostiidy by( Shaimaa
, 2019) revealed that EGRI program was effedtivdeveloping EFL
evaluative and creative reading comprehensionssiitiong preparatory
stage pupils.

General conclusions
Reviewing the previous studies can be concluded tha

- Reading comprehension is considered an importaiit fek all
language learners to develop. Many studies weredwzad to
improve it at different educational levels. Each tbkse studies
concentrated on group of skills to treat and dgwelo

- Value -based education approach has proved to fleetiee in
improving language learners reading comprehendiis s

- Value -based education is also applied in teachnegding
comprehension skills effectivelmiri 2014 ;Omoto 2013
;Kukk ,2013).

- It allows the instructor the freedom to use widegaof activities. and
systematic and well-organized lesson plans.
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constructivist approach to learning, but admitting at the same time
that for both themselves and their students the trditional teaching
style is more convenient. However, the majority ofeachers believe
that adherence to social constructivist learning gnciples yields
better knowledge and practical skills. In primary shool teachers’
approach to learning and teaching the most importahkey point is
the acquisition of knowledge and useful skills, imgmented through
cooperation and favorable learning environment.

Sukinah, (2014) showed that, based on the assegsa@module was
then drafted. After that, the draft was examinaghrding its feasibility
through a focused-group discussion and a smaléstglout to an
elementary schools that adopts inclusive educafitm result of this
stage was a module draft which was used as a \learaing model
through storytelling and games. This model wasvaédtin seven (7)
themes and was integrated to subjects taught ireldmaentary schools
that conduct inclusive education.Lou, Y, ( 2016 tesults in this study
showed that: in the post-massification period, eotibased English
teaching could improve the level of motivation aBdglish language
ability of students in their English learning, LBl was not suitable for
poor English learners with no good foreign languaenglish)
basis.Odundo, Amollo & Ganira ( 2017) indicatbattValue Based
Education (VBE) is an essential element that inganbral, ethical,
cultural, social and spiritual ideals necessaryhilistic development of
children. Providing an education on values at afyese ensures that
children are directed by these ideologies throughda. Research
indicates that children who adopt values at anyeagke are confident,
competent, independent, and exhibit harmonious akadaiteractions
throughout life time. Al Amrani, (2019) the resuli$ both groups in
each test were compared with each other. Thengthdts of each group
in the pre-test were compared with the resultshefdame group in the
post-test. The general result is that both groumae hmade progress in
improving comprehension and vocabulary capabiliidegal English.
2.4.2. Studies Related to Reading Comprehension

The second part deals with the relation between thading
comprehension skills.

Rasouli( 2019) The result of this study revealed that the (expental
group who received the new treatment achieved highaficiency in
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Similarly, Reinders, and Balcikanli (2011) emphasdizhe need for a
careful planned VBE program focusing on an intevactintegrative and
knowledge based approach. Hence, employing valeeifgp teaching

and learning resources is crucial for mentorinddcén into productive

future citizens. In support of this viewurker et al. (2016) found out

that when a sense of security and knowledge oftite and wrong is

reinforced, the child learns honesty, and how tee céor others,

experience harmonious relationships and avoidslican€onsequently,

modelling positive values, integrating value ediggatn all curricular

and fostering values awareness among preschodarehilis vital for

supporting VBE.

3.3. The Role of Teachers in CBI Lessons

The success of lessons in the learning of EngBstietermined by the
role played by the teachers. The teachers' rolaente and direct the
learners activities in relation to the context. &wbng to Stryker and
Leaver (1993), teachers play the following roleiigiCBI lessons:

(1) They must be knowledgeable in the subject maitel able to elicit
that knowledge from their learners.

(2) Teachers are responsible for selecting and tedgpauthentic

materials for use in class.

(3) Teachers must create truly learner-centeressdam.

(4) Teachers must keep context and comprehengibilitmost in their

planning and presentation.

(5) Teachers must contextualize their lessons lnygusontent as their
point of departure.

4. Related studies

Due to the importance of VBE, many studies weredogted to identify
its effect of developing reading comprehensionskil

The first part includes studies in which value dsheducation approach
Is used to develop reading comprehension skillstAf2014 ) indicated
that there was there was a significant differemcéhé subjects’ language
learning orientation after treatment .Some suggestand implications
were put forward for the EFL/ESL teachers to comsfdmoto (2013)
found out that teachérsbility to use CBI was low although the attitude
was high. The teachers found value in CBI. Howethezy lacked proper
understanding of the methods. Kukk ( 20i@yealed that teachers’
beliefs about traditional and constructivist teachng styles are
somewhat contradictory, expressing on the one hanglpport to the
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Stage 4:writing the final copy: after making the neededreotions,
students can write the final copy.

They need to empower students to choose what awddoead in
ways which suit their own needs and purposes. Vhahsed education
creates a strong learning environment that enhaaademic attainment
and develops social relationship skills that lasbaighout life time.

3.Value based Education

When VBE is inclusive in schools, a general atetutb work
responsively is established among children, arfél sta

3.1. Definition of values

Value based education creates a strong learningroanvent that
enhances academic attainment and develops sdebnship skills that
last throughout life time.

As a result, understanding of targeted values fdemed along with
providing a positive focus for redirecting apprepe behavior among
children. However, in instances where VBE is weaét distortedKlug
(2014)is of the opinion that commitment to build a denatic nation
becomes uncertain which in turn disrupts smootininghof the society.
However, deterioration of human values is rampargchools exhibited
through burning of schools, indiscipline, violeminees, drug peddling,
school dropout and sexual abuse Turker et al. (R@46a consequence,
decline in values creates a threat to future dgveémt of anycountry, its
continued existence, respect and authority. Toesddthis concern, there
is a need to strengthen VBE in schools with an @ifirhelping children
discover unique potential rather than entirely @m@ating on
acquisition of knowledge and skills competitivethie job market.

3.2. The role of Teachers in creating value-baseddrning

In a study on perceived social support and achiememof
adolescents\Amir{(2014) observed that teachers with positive attitudes
are more likely to respond favorably to developrayntappropriate
practices while those with low efficacy find it fidult to maintain
discipline among learners. In this regard, nurtwrnralues to children
require structured child-centered practices thaaane positive behavior
such as self-control, honesty, fairness, compassaod trust among
children.
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- Teach the learners how to write.

- Provide adequate and relevant experience of theewilanguage.

- show the learners how the written language funstias a system
of communication

- Teach the learners how to write different kindseods.

- Provide appropriate support.

- Use a variety of techniques and practice formats.

- Integrate writing with other skills.

- Make writing tasks realistic and relevant.

- and finally to be sympathetic.

Leki (2001) identified four stages of the writingppess: (prewriting,
planning, writing and revising drafts and the finapy).

Stage 1:prewriting: two steps should be focused on: chapsind
narrowing a topic and brainstorming.

Prewriting (step 1) choosing and narrowing a topic:

When students are given a choice to write abowpa tthey like,
they must narrow the topic to a particular aspédhat general topic.
This means, the topic should not be too broad ttevim one paragraph
because it is impossible to cover a topic like Teamment” in only one
paragraph.

Prewriting (step 2) brainstorming:

Brainstorming means generating ideas that helpestsdwrite more
quickly on the topic they are interested in usimgé techniques: listing,
free writing and clustering. Teachers should héljglents learn how to
use each of them and decide which is the most ptv@uone.

Stage 2:planning: students are asked to organize the itleas
generated by brainstorming.

Stage 3:writing and revising drafts: students are askedviite a
draft or more till they produce a final copy. Tlesn be done by: writing
the first draft, revising content and organizatiprgofreading the second
draft for grammar, spelling and punctuation marks.
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Identifying word meaning.

Drawing inferences.

- ldentifying the writer's technique and recognizititge mood of the
passage.

- Finding answers to questions.

- Recognizing the script of a language.

- Deducing the meaning and use — of familiar lexitahs.
- Understanding explicitly stated information.

- Understanding information when not explicitly sthte

- Understanding conceptual meaning.

- Understanding the communicative value of sentences.
- Understanding the relations within the sentence.

- Understanding relation between parts of text thiolegical Cohesion
devices.

- Interpreting text by going outside it.

- Recognizing indicators in discourse.

- ldentifying the main point of information in disose.
- Distinguishing the main idea from supporting detail
- Extracting salient points to summarize (the tertickea)
- Selective extraction of relevant points from atex

- Basic reference skills.

- Skimming.

- Scanning to locate specifically required informatio

Trans-coding information to diagrammatic display

The present study benefits from the previoussuhin of sub-skills in
determining some reading comprehension skillseatitaral for the
primary student teachers of English.

To achieve a writing program, Byrne (1996) listedde guidelines
for the teacher:
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the reader's existing knowledge,the informationgested by the written
material and the context of the reading situation

2.2. Importance of Reading Comprehension

today's world, increasing quantities of informatene introduced
to us through non-print media such as televisiodj@acassettes, and the
computer, yet, despite these advances in the usedb-visual media,
reading remains the main avenue for acquiring médron. Rasouli,
(2019) points out that reading is the most importantl sKilall for most
students of English throughout the world ,and thatshould deal with
procedures and techniques for teaching studentdetmde meaning-
lexical, structural and cultural from graphic syrsorhongyon, and
Chiramanee (2011)state that reading is one of the most importaiiissk
in English and otherlanguages, as all experiencdsrdormation can be
obtained through reading. Reading is also espgciatiportant for
students, as it is a means of enlarging their médion and helping them
achieve progress in all subjects. The first andrfarst job of school is to
teach children to read. Teaching reading shouldblenalmost every
student to be able to read fluently, to reach lagkels of comprehension
ability and to enjoy and learn from reading. Mostdents who fail to
learn to read are destined to fall farther andh&rtbehind in the
language learning process and are effectively mtede from
capitalizing the power of education to improve andch their lives.

In summary, reading is a very important skill thetould be
developed in all the stages of education. Studsadtkters in particular
need to be good language readers not only bechagedepend mainly
on reading in acquiring all the subject mattersytiséudy but also
because their future work as teachers demands tinéwep reading all
the time . They need to know all the recent trandke field of language
learning and to improve their proficiency level tlé time

2.3. Reading comprehension sub-skills

The ability to read is a complex skill which comgimany sub-
skills. Researchers lik&/estwood (2008)point out that while a number
of skills taxonomies exist, there is little consensoncerning the content
of the taxonomies or in the terminology used tacdbs them.

Below is a selection of some of the trials to digs®ading skills.
(Goodman, 2007p 65) :
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1. Introduction

The values incorporated in a value-based -curriculay include

cooperation, responsibility, happiness, simpliciipjty, peace, respect,
love, tolerance, honesty, humility, and freedome Thain purpose of
holistic education is to prepare students to nteetchallenges of living
as well as academic study.

Education can be considered as a means to impaeraeand specific
information; teaching skills and most importanthculcate values. The
present system of education is almost wholly getoeade first, a little to

the second and only marginally to the third (BuB@Q7).

Of all the academic subjects, languages are lbibgt means of
communication. The students grasp the languagéy easi the teacher
can integrate human values through curriculum.

Language teachers can successfully inculcateusvalues through
their sessions. Language teaching has an infinigpaaty for
assimilating Values Education. Language cannotabglHt in isolation,
away from social situation, nor can values be imabilsans practice.
Using good meaningful values-based text with laggukearning can
invariably make the learners sensitive human bearg$ conscientious
citizens.( Turker et al. ,2016).

2. Reading comprehension

The focus of attention among educationatistscerned with reading
first was "decoding"; whereas in the 1970s the focus of attention moved
to reading comprehension because reading withoutppehension
means only decoding the letters in front of thelesavithout getting any
meaning \Westwood ,2008, p 76Reading as a form of language input
has been considered as one of the most importélg iskthe area of
language learning and teaching. The quality of aemgnsion is always
relative to the reader’s purpose. If the readev® tk@mown their purpose;
they would understand the text. Reading is a higlelssonal matter and
no one can pass judgment on an individual’'s congrelon unless one
understands the individual’'s purpose. Reading cehgmsion as
“making sense of the print is what reading is abbat”. Comprehension
Is the essential core or the meaningful practie¢ iwrequired for a good
method of language learnii®guhi and Negari, 2012, p 54).Grabe
and Stoller 2011, p 24)believe that reading comprehension as "The
process of constructing meaning through the dynambéraction among
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The effect of an English Value-Based Program for
Enhancing Reading Comprehension of the Sixth
Primary Grade Pupil

ABSTRACT
The aim of this study was to examine the effecEaglish value-based
program to enhance reading comprehension of thtlb primary grade
pupil in Egypt.In order to achieve this purpose)(dDthe sixth primary
grade pupilwere selected to participate in the ewxpmpnt. The
experimental lasted for 3 months during the fiestrt of the 2019-2020
academic year. To collect data, the researcher asseanprehension pre
post test. The result revealed that:
Teaching by using the proposed program had a leffget size on sixth
primary grade pupilreading comprehension. The teslso proved that
the proposed program had a large effect on theremeetal group
students’ literal skill and its sub-skills — excdpt the first skill which
had a medium effect size.
Key words: An English Value-Based Program- Reading Comprsioan
- Primary School Students -Egypt
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