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Abstract 

This study explored the effects of a reciprocal teaching as an 

approach to improve reading comprehension skills of preparatory stage 

pupils. Sample of the study comprised sixty-seven pupils who were 

divided to a control group (37) and an experimental group (39). The 

study tools consists of a Reading Comprehension checklist (RCC), and a 

Reading Comprehension Test (RCT). The ‘t’ test was used to analyze the 

study sample’s scores and to compare their responses in the pre- and post 

test. Results showed the effectiveness of the reciprocal teaching 

technique in improving second preparatory stage pupils’ reading 

comprehension skills. 

Introduction: 
Reading is a receptive language process which involves an 

interaction between language and idea. The purpose of reading is to 

make meaning from the words that are presented. The writer encodes 

ideas as language and the reader decodes language as an idea. Hence, the 

main objective of reading instruction is to help students become good 

readers who can use strategies effectively to construct and extract 

meaning. Reading is not only considered as a means of information and 

enjoyment, but also as a means of extending one’s knowledge of the 

language. Thus, reading comprehension is much more than decoding. 

Reading comprehension happens when the reader himself realizes which 

skills and strategies are suitable for the type of text, and understands how 

to apply them to accomplish the reading purpose (Sheir, 2008:143). 

Accordingly, the overall aim of teaching reading is to develop in 

the readers the attitudes, abilities and skills needed for securing 

information, reinforcing the reaction to ideas developing interests and 
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tasks and finally devising pleasure by reading through understanding or 

“comprehension” (Abdel Hack, 2006). 

Successful Reading comprehension needs the efficient 

coordination and integration of a number of significant processes. These 

processes include not only word decoding and sentences, but also 

integrating information within a text and with prior world knowledge 

(Torky, 2002 &MCNamara, et al., 2011:230).  

Thus, readers have to coordinate multiple strategies to understand 

or comprehend a text. Consequently, students should demonstrate overall 

understanding, provide inferential as well as literal information, draw 

conclusion, draw on background knowledge, judge text critically and 

give thorough responses that indicate careful thought (Brown, et al., 

1995& Hardin, 2001).  Accordingly, reciprocal teaching is considered 

as an essential method to foster and enhance reading comprehension. 

Reciprocal teaching method requires students to monitor their own 

progress in reading comprehension. 

Problem of the study: 

The research problem can be identified in the pupils’ poor mastery 

of the reading comprehension skills that should be developed in the 

preparatory stage. This problem might be due to the methods of teaching 

used to achieve the required objectives. Therefore, the current study is an 

attempt to investigate the effectiveness of reciprocal teaching as a means 

to achieve the target objective. Accordingly, the study attempted to 

address the following questions: 

1- What are the reading comprehension skills required to the 

second preparatory grade pupils? 

2- To what extent do the second preparatory grade pupils have 

these skills? 

3- What is the form of the reciprocal teaching strategy that can be 

used to develop the second preparatory grade pupils’ reading 

comprehension skills? 

4- What is the effectiveness of the reciprocal teaching strategy in 

developing the second preparatory grade pupils’ reading 

comprehension skills? 



No (96) October, Part (2), 2013  Journal of Faculty of Education 

 

 3 

Aims of the study: 
The aim of the present study is to develop the second preparatory 

stage pupils’ reading comprehension skills, using reciprocal teaching 

technique. 

Review of Literature 
Todd and Diane (2006) designed a study to investigate how 

reciprocal teaching affected vocabulary acquisition and reading 

comprehension in four at-risk students in a fourth grade inclusion 

classroom. A single subject research study method was used to measure 

the baseline of each student. Subsequently, students were assessed daily 

after receiving two interventions that alternated during a six week 

period: reciprocal teaching and guided learning. The results indicated 

that three of the participants increased in both vocabulary acquisition and 

reading comprehension skills. Overall, all participants gained the most 

benefits from the reciprocal teaching method.  
Abdel Hack’s study (2006) provided an overview of reciprocal 

teaching as an approach to improve strategic reading and reading 
comprehension skills of College of Education, English majors. The 
sample of the study comprised sixty-six EFL students. The tools 
consisted of a strategic reading questionnaire (SRQ), a strategic reading 
interview (SRI), and a reading comprehension test, (RCT). Results 
indicated the effectiveness of reciprocal teaching technique in improving 
College of Education, English majors’ strategic reading and reading 
comprehension skills. 

Spivey &Andreal (2006) designed a study to explore the effects 
of a reciprocal teaching intervention to enhance the lecture skills of 
College students. Participants in the study were 80 college students 
enrolled in two sections of introductory psychology classes. Data were 
collected through listening training passages and pre-post test lectures. 
Six lectures were presented to all subjects in both experimental and 
control group. The results showed that the low verbal ability subjects 
receiving the reciprocal teaching method significantly increased their 
lecture comprehension. These significant increases were maintained over 
time. Moreover; the reciprocal teaching instructor may have been more 
enthusiastic than in other conditions. Hence, the instructor’s enthusiasm 
may have positively affected the low verbal ability students and caused 
them to perform at higher level than they would have with a less 
enthusiastic teacher. 
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Takala (2006) investigated the effect of reciprocal teaching on 

reading comprehension in Mainstream and Special Education. The 

sample of the study comprised the fourth-grade and six-grade science 

classes in general science and sixth-grade history lessons. The data were 

collected through interview and pre-post tests. The findings 

demonstrated that reciprocal teaching had a positive effect on students’ 

reading comprehension. Moreover, children and teachers were pleased to 

have the opportunity to participate in the interventions and to learn new 

method of improving comprehension. 

Satasti (2007) investigated the effects of reciprocal teaching 

comprehension-monitoring with a group of fifteen 3rd grade students in a 

large urban school district in the South-eastern United States. The tools 

implemented were curriculum-based measurement maze probes, 

children’s intervention acceptability rating scale, teachers’ intervention 

acceptability rating scale and procedural integrity checklist. The results 

proved that reciprocal teaching was an effective intervention in 

increasing students’ reading comprehension abilities.  

Ahmed (2007) aimed at developing the necessary literal, 

inferential, critical and creative reading comprehension skills for 

Egyptian EFL first year secondary school students through the use of a 

proposed program based on reciprocal teaching. The subjects were 

seventy-two first year secondary school students. The data were 

collected through reading comprehension skills checklist and pre-post 

reading comprehension test. The results showed that using a proposed 

program based on reciprocal teaching had a great effect on developing 

reading comprehension skills for the first year secondary school 

students. 

Alatar’s study (2008) aimed at developing some English language 

listening comprehension skills for Faculty of Education first year 

students through the use of reciprocal teaching strategies. The sample of 

the study comprised 30 students from Zagazig University. The tools of 

the study consisted of a listening comprehension skills list and a pre-post 

listening comprehension test. The results of the study proved the 

effectiveness of using reciprocal teaching strategies in developing the 

experimental group students’ listening comprehension skills. 

Yoosabai (2009) investigated the effect of reciprocal teaching on 

the English reading comprehension and metacognitive reading strategies 

of 12th grade students in a Thai high-school classroom. The sample 
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comprised 66 students. The data were collected through interviews, 

reading aloud sheet, audio-taping and dialogues performed during 

reciprocal teaching. The results indicated that reciprocal teaching had a 

significantly positive effect on the English reading comprehension and 

usage of the four metacognitive reading strategies of high-school 

students. Moreover, the results from the questionnaire showed that the 

students in the experimental group employed significantly more 

metacognitive reading strategies after reciprocal teaching at 0.05 level. 

Yang’s study (2010) reported on the design of an online reciprocal 

teaching and learning system to support teachers and students in college 

remedial reading instruction. A sample of 129 under-prepared college 

students voluntarily signed up to participate in a remedial reading 

program. They were encouraged to use multiple strategies such as 

predicting, clarifying, questioning and summarizing. Data were collected 

through peers dialogue, pre-post tests and open-ended questionnaire. The 

findings explored that students employed the reciprocal teaching 

strategies to enhance their reading comprehension. Students’ reading 

progress in the remedial instruction incorporating the reciprocal teaching 

system was clearly identified by the pre-post tests. 

Omari&Hani (2010) examined the degree to which Jordanian 

teachers at the public schools use the reciprocal teaching method. The 

sample consisted of 523 teachers. The instrument used in this study was 

a thirty-item questionnaire which was developed by the researcher to 

collect the data of the study. Findings showed that the overall mean 

ratings of using reciprocal teaching method by Jordanian teachers were 

moderate. Based on the findings of the study; it was  recommended that 

teachers use the  reciprocal teaching as a means of developing students’ 

thinking and reflection skills in order to meet the objectives of the 

educational reform movements in Jordan such as the education reform 

for knowledge economy which has started in 2003. It was also 

recommended that reciprocal teaching strategies be incorporated in the 

pre-service teacher program at the Jordanian universities and investigate 

the effect of using this method in improving students’ learning skills. 

Lui (2010) explored the effects of reciprocal teaching on reading 

comprehension and word recognition of second-grade students. The 

sample of the study consisted of 56 second-grade students from 

elementary school in Pingtung County. The data were collected through 

reading comprehension test and Chinese character recognition test. The 
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results of the study indicated the effectiveness of using reciprocal 

teaching on reading comprehension and word recognition of second-

grade students. 

Choo and et al. (2011) investigated the effect of reciprocal 

teaching strategies on developing reading comprehension of 68 sixth-

form students in Malaysia. Tools for data collection were pre-post-tests, 

and five open-ended questions given after the treatment. The findings 

showed a significant difference, revealing the effectiveness of the 

reciprocal teaching strategies and also the respondents from the 

experimental group gave a positive feedback regarding the use and effect 

of the reciprocal teaching strategies. 

Al- Makhzoomi (2012) investigated the effect of the reciprocal 

teaching procedures on enhancing 50 first year EFL students reading 

comprehension behaviour in Jordan university. The tools consisted of 

Denny reading test, pre and post questionnaires and comments about the 

reading teaching sessions along with the subjects reading comprehension 

behaviours. The results showed a marked improvement in the students’ 

reading comprehension behaviour throughout the use of reciprocal 

teaching procedure. 

The previous studies are selected according to the objectives of the 

current study. The present study was directed to use reciprocal teaching 

as a successful teaching technique to develop reading comprehension 

skills for the first year preparatory school pupils. All the previous studies 

supported the effectiveness of using reciprocal teaching strategies, 

especially, in developing reading comprehension skills. Hence, the 

objectives of the previous studies were functioned the bases of the 

current study. But all these previous studies only focused on 

investigating the effect of reciprocal teaching strategies in developing 

reading comprehension skills for primary and secondary stage pupils and 

faculty students. So, to bridge this gap, the present study attempts to 

focus on using reciprocal teaching technique to develop reading 

comprehension skills for the preparatory grade school pupils.  

To carry out the procedures of the present study, the researcher 

revised the key concepts in the area of English language teaching related 

to the present research.  
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Reading comprehension: 
Reading comprehension is one of the most essential EFL/ESL 

skills. For most of learners it is the most important skill to master in 

order to confirm success in learning (Anderson, 2003 & Takala, 2006 

& Al-Nifayee, 2010 and Haboush, 2010). Reading comprehension can 

be described as a function of decoding skills. It is considered as an 

interactive compensatory process in which readers actively adjust their 

processing in response to the particular demands of the text and the 

context (Chial, 2001 & Almas, 2001, Yee, 2010 & and Li, 2010). 

Reading comprehension is a very complicated process where the 

brain is activated through noting a word, decoding it and identifying the 

related meaning. The reader constructs meaning by interacting with the 

text using his or her previous knowledge and experience that can be 

found in the texts. It means a students’ ability to understand information 

that is presented through the written words (Storm, 2007& Petersen 

and Diego 2008). 

Reading comprehension is extracting the meaning of the text read, 

thinking about it and making inferences (Mckown and Cynthia, 2007 & 

Avci and Arzu, 2011). Accordingly, King (2001) states that there are 

four elements to be considered when learning how to read more 

successfully: the reader, the text, the strategies and the goal. Reading 

comprehension is a multidimensional process covering different aspects 

such as communication, perception, cognitive, affective and kinaesthetic 

process (Bolukbas and et. al, 2011). 

Nasr (2007) asserts that reading comprehension is a process of 

negotiating understanding between the reader and the writer. It is a more 

complex psychological process and includes linguistic factors; such as 

phonological, morphological, syntactic and semantic elements. It also 

includes cognitive and emotional factors. The reader receives 

information from the author through words, sentences, paragraphs...... 

etc and tries to recognize the attitude and feeling of writer. 

Baier (2005) asserts that reading comprehension is a skill that is 

critical in the educational success of all individuals. Without a adequate 

reading comprehension skill, students can suffer in many subject areas. 

Reading comprehension is a significant skill needed for all areas of 

school. Hence, Zwiers (2010) says that the first procedure in recognizing 

the nature of reading comprehension is to appreciate its complexity. 
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Effective reading comprehension is based upon many factors 

related to the reader, the text and the behaviour of comprehension. 

(Rupp&Leasux, 2006) The ingredients of reading comprehension 

consist of accurately decoding words, understanding the language to 

monitor reading, memory skills, vocabulary acquisition, previous 

knowledge and complicated reasoning skills (Whitaker, 2009). 

Good readers use reading comprehension strategies to support the 

construction of meaning. The good reader should have some reading 

strategies to successfully comprehend texts. Carrillo, (2010) defines 

reading strategies as the mental process included in accomplishing 

reading tasks. Moreover, students must be given chances to enhance 

reading strategies effectively so that they can process different types of 

texts.  

Also, Aziz& et al. (2011) confirms that these reading strategies 

are essential as they can actually assist the EFL learners’ reading process 

and give them an obvious sense of direction on what they already 

digesting while reading. ZAbrucky (2011) asserts that reading 

comprehension is considered as a very important skill needed to be 

developed. Rasinski (2012) shows that reading comprehension strategies 

are the critical ones that successful readers use before, during and after 

reading. These strategies are; making connections, predicting questions, 

monitoring and clarifying, summarizing and synthesizing and evaluating. 

Such strategies are used by the reader to develop reading comprehension 

and overcome comprehension failure. 

All these strategies are actually implemented and applied when 

using the reciprocal teaching method. Hence, reciprocal teaching is 

considered as one of the reading comprehension strategies (Magnuson, 

2009).  Accordingly, there are various ways, reciprocal teaching and 

reading comprehension relate to one another. Summarizing, clarifying, 

predicting and questioning are all strategies that enhanced and supported 

comprehension. 

Reciprocal teaching: 
The reciprocal teaching is an instructional technique first 

described by Palincsar (1982) and by Palincsar and Brown (1984), and 

then developed and continued in their later papers (Greenway, 

2002&Osana and R. Jennifer, 2003). Reciprocal teaching is described 

as an effective instructional routine that can develop and enhance 
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reading comprehension through the use of four comprehension strategies 

known as predicting, questioning, clarifying and summarizing 

(Palincsar and Brown, 1984 & Oczkus, 2003 & Oczkus, 2005 & 

Myers, 2005& Pilonieta and Medina, 2009 & Meyer, 2010 and Lee, 

2011).  

Reciprocal teaching takes the form of dialogue between teachers 

and students. The teacher and students take turns assuming the role of 

the participant who leads the dialogue. Also, this dialogue is structured 

by the use of four strategies; questioning, summarizing, clarifying and 

predicting.  

Reciprocal teaching helps students to think about their own 

thoughts during reading and to monitor their comprehension as they 

read. It also involves a high degree of social interaction. With reciprocal 

teaching students predict before reading and then check their predictions 

during reading. They stop to clarify unknown words or sentences during 

reading process. Moreover, they ask questions to check for 

understanding the comprehension text. And they summarize a part or the 

overall text after reading.  

     Stricklin(2011) assured that teachers should have three primary 

responsibilities during using a reciprocal teaching. Before reading, 

teachers activate their students’ prior knowledge of words and ideas. 

During reading, they guide and encourage students to use reciprocal 

teaching strategies. And after reading, they encourage students to reflect 

upon their own performance. Hence, reciprocal teaching is a method 

designed to teach students cognitive strategies that will help them to 

develop and enhance their reading comprehension skills. 

To demonstrate the meaning of reciprocal teaching, Cooper 

(2003) and Abita (2004) presented the following illustration about the 

four strategies of reciprocal teaching, their meaning, and how to be 

applied and when they are used: 
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Table (1): The four strategies of reciprocal teaching, 

Reading Strategy:                        Clarifying              

Definition Make the meaning of text clear to the reader. 

Application Ask questions, reread, restate and visualize making text 

more comprehensible. 

Occurs During Reading. 

Reading Strategy:                        Predicting 

Definition Use text to decide what will happen next-confirm as 

they read. 

Application Using the Think, Pair, Share technique, have students 

form predictions, share with a partner, and participate in 

a class discussion. 

Occurs Before Reading, During Reading. 

Reading Strategy:                        Questioning 

Definition Use Question Answer Relationship to identify whether 

an answer will be found in the text. 

Application Have students label questions related to the text as 

“right there”, “think and search”, or “on my own”. 

They should write a brief explanation of why each fits 

the category. 

Occurs Before Reading, During Reading, After reading. 

Reading Strategy:                        Summarizing 

Definition Guide the reader to organize and restate info, usually in 

written form. 

Application Have students create smiles about summarizing to 

understand what it looks like, such as “Summarizes are 

like condensed milk.” 

Have students complete graphic organizers or write 

summaries focusing on the beginning, middle, or end of 

text. 

Occurs During Reading, After Reading. 

             (Taken from Cooper, 2003 and Abita, 2004) 

 These strategies help students become more involved in the 

meaning during reading and better able to monitor their comprehension 
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processes. Students can monitor their understanding and success at 

regular intervals to ask questions, summarize, predict and clarify. 

 Accordingly, Oczuks (2003) & Ahmadi and Poourhossein 

(2012) illustrated the main goals of reciprocal teaching as follows: 

1- Using four strategies to develop and enhance comprehension.  

2- Help students to become reflective and meta-cognitive. 

3- Help students to monitor and evaluate their reading 

comprehension. 

4- Support the social nature of learning to develop reading 

comprehension. 

5- Instruction is provided through a variety of classroom setting-

whole- group, guided reading groups and literature circles. 

Terminology of the Study 

Reading Comprehension: 
 Reading comprehension is defined as a students’ ability to 

understand information that is presented via the written words. 

Petersen& Diego (2008) 

It is also defined as the ability to understand the texts the students 

read and what the writers try to convey to them. Yoosbai (2009) 

Reciprocal Teaching:  
 Hashy&D. Connors (2003) defined reciprocal teaching as a 

dialogue between the students and the teacher. It is based on four 

comprehensions supporting strategies, such as; predicting, questioning, 

summarizing and clarifying which all are required for communication 

performance. 

 Magnuson (2009) defined reciprocal teaching as a conversation 

between students and teachers before, during and after reading. 

 Reciprocal Teaching is an instructional activity that utilizes four 

comprehension strategies (predicting, questioning, summarizing and 

clarifying) in the form of dialogue between teachers and students of a 

text Choo, et al. (2011). 

Method of the Study: 
 The present study aims at exploring the effects of strategy 

instruction using reciprocal teaching strategy on reading comprehension 

skills  
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Participants  of the study: 
        A group of 67 second preparatory pupils were randomly selected 

from a governmental preparatory school in North of Sinai; Esha Om 

Almoomneen preparatory school for girls. (39 pupils in the experimental 

group and 37 pupils in the control group. The second year pupils usually 

have two periods per week for two months in the second term of the 

scholastic year 2012/2013.  

 Tools of the study: 
1- A Reading Comprehension Checklist.  

2- A pre-post Reading Comprehension Test. 

The Reading Comprehension Checklist:  

Purpose of the checklist: The checklist was designed by the 

researcher to determine the most significant reading comprehension 

skills for the second year preparatory pupils. 

Content of the Checklist: 

      The Reading Comprehension Checklist consisted of three columns. 

The first included five literal comprehension skills. The second column 

included five inferential comprehension skills.  The third one included 

two evaluative comprehension skills. 

Validity of the Checklist: 

       The checklist was submitted to a panel of jury specialized in the 

field of TEFL to determine the degree of significance of each sub-skill, 

and the appropriateness of these suggested sub-skills to second year 

preparatory pupils as well as the relationship of each sub-skill to its main 

skill. 

Reliability of the Checklist: 

The co-observer in the reliability of observation checklist is 

considered the most accurate and used technique.  

Therefore, the researcher and a colleague of her observed 15 

second year pupils while reading a given text using RCC. Then, the 

agreement percentage was estimated. The average of the agreement 

percentage is (0.872), which is considered high. So, the RCC is proved 

to be valid.  
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Reading Comprehension Test: 
 The RCT includes three reading passages each of which was 

followed by 10 questions. The questions given to the participants were of 

three kinds as follows: 

1- Literal comprehension questions: This kind includes: a-Extracting 

the main idea of a text, b- Finding out a specific stated details 

,c- Recognizing a stated series of events in their correct 

sequence, d- Noting cause – effect relationships, and e- Finding 

support for an idea.  

2- Referential comprehension questions: This kind requires pupils to: 

a- note significant inferred details, b- draw conclusion, c- 

determine pronoun referent, d- Use contextual clues effectively 

to determine the meaning of an unfamiliar word, and e- Predict 

the end of the story. 

3- Evaluation comprehension questions: This kind assesses pupils’ 

ability to: a- Judge the worth and extract the included moral 

lessons, and b- express their own ideas or opinions. 

The Reciprocal Teaching Strategy (RTS): 

The RTS was to help 2nd year preparatory stage pupils at North of 

Sinai, develop their reading comprehension skills. The experimental 

group pupils were given 8 weeks (2 hours a week) reading 

comprehension lessons. These lessons aimed at helping the experimental 

group pupils to: (1) become aware of the reading comprehension skills; 

(2) using reciprocal teaching technique, and (4) improve their reading 

comprehension skills using reciprocal teaching technique. 

Principles for reciprocal reading groups: 
1- Everyone helps. 

2- Give reasons for your suggestions. 

3- No one is finished until everyone is finished. 

4- You have the right to ask for help. 

5- You have the duty to offer help. 

6- You have the duty to play your role. 
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Procedures of applying the RTS: 

To answer the questions of the study, the researcher 

carried out the following steps: 
1- Put pupils in groups of four.  

2- Distributed one note card to each member of the group identifying 

each person's unique role.  

a. predictor                        c.  clarifier  

b. questioner                      d. summarizer    

3- Had pupils read a few paragraphs of the assigned text selection. 

Encourage them to use note-taking strategies such as selective 

underlining or sticky-notes to help them better prepare for their 

role in the discussion.  

4- At the given stopping point, the Summarizer highlighted the key 

ideas up to this point in the reading.  

5- The Questioner then posed questions about the selection:  

• unclear parts  

• puzzling information  

• connections to other concepts already learned  

• motivations of the agents or actors or characters  

• etc.  

6- The Clarifier addressed confusing parts and attempted to answer 

the questions that were just posed.  

7- The Predictor offered guesses about what the author would tell the 

group next or, if it's a literary selection, the predictor might 

suggest what the next events in the story would be.  

8- The roles in the group then switched one person to the right, and 

the next selection was read. Pupils repeated the process using their 

new roles. This continued until the entire selection was read.   
 

The steps followed in Reciprocal Teaching Strategy: 
I- Setting the scene: in that stage the researcher:  

1- Identified the strategy to be taught (i.e. predicting, clarifying, 

questioning, summarizing. 

2- Discussed the reasons why it is taught, its importance and how it 

might be used. 

3- Explained the steps of applying the strategy in the reading process. 

4- Displayed the steps of the strategy. 
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II- Modeling and direct instruction: in that stage the researcher: 

1- Taught the strategy in an appropriate context using some reading 

comprehension passage suitable for the study sample. 

2- Provided opportunities for whole- group work, cooperative group 

work, and individual work. 

3- Reflected with the study sample on what was done, how it was 

done and why. 

III- Guiding practice: in this stage, the researcher: 

1- Reviewed the steps of the strategy with the study sample. 

2- Established criteria of effective use of the strategy. 

3- Used the strategy in different contexts. 

IV- Encouraging independent application: 

1- Provided opportunities for the study sample to use the strategy 

independently in different contexts given to them or selected by 

them. 

2- Monitored the study samples expertise and independent 

application of the strategy. 

3- Required and enabled the study sample to evaluate their 

performance and assess their growth in strategic behavior.       

    While carrying out the previous steps, students are taught each of 

the following strategies which are embedded in reciprocal teaching to 

promote interaction and improve their understanding of the text: 

Questioning: Pupils identify key information in the text, frame that 

information in the form of a question, and self-test of understanding 

and recall. 

Clarifying: Pupils note when they have experienced a failure in 

comprehension- identify the source of that breakdown, and take 

appropriate steps to restore meaning (strategies, asking for help). 

For example, what does a word mean? 

Predicting Pupils make a prediction about what they think will happen 

in the text. This strategy provides the opportunity for them to 

activate relevant background knowledge. 

Summarizing: Pupils will summarize the text that was read. This 

strategy provides the opportunity for them to learn how to get the 

main point(s) of what they read. 
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Implementation of Reciprocal Teaching Lessons: 
Each lesson of applying the RTS included the following stages:  

1- The pupils and the researcher looked at the title of the selected text 
and made predictions about the likely content of the passage, based 
on the title. The researcher encouraged the pupils to activate their 
background knowledge related to the content of the text. 

2- The subjects were divided into groups of three or four. Before they 
started reading the passage, the researcher read the first paragraph and 
demonstrated how to (a) summarize and find the main ideas in that 
paragraph, (b) predict what will come next, and c) seek clarification 
of any comprehension difficulties. At this stage, some repair 
strategies were introduced to the pupils such as re-reading 
problematic parts, reading on until the meaning becomes clear, using 
the context to guess the meaning of unknown words, visualizing the 
event in the text, and asking the researcher or friends for help. Then 
one of the pupils in each group volunteered or was asked to become 
group leader and followed the procedure described.  

3- The researcher observed each group and provided further explanations 
about the procedures and/or use of strategies and encouraged pupils 
to take part in the activity.  

4- The pupils were also given a worksheet requiring them to write down 
(a) their predictions, (b) the questions they asked to locate the main 
ideas, (c) their summaries, and (d) their comprehension problems and 
possible ways of solving the problems they faced while they were 
reading the passage. In a way, these worksheets provided a written 
record of the progress of each pupil during the strategy instruction.  

5- After the text was finished; pupils discussed the main ideas together. 
The researcher especially encouraged them to relate the content of the 
text to their personal experiences in line with the aims of the strategy.  

Results of the Study: 
The results of the present study confirmed that there are statistically 

significant differences between the mean scores of the experimental 
group in each of the pre- and the post administration of the reading 
comprehension test in favor of the post administration. Thus, t-test 
analysis of data from reciprocal teaching test indicated that: 

1. There are statistically significant differences between the pre- and 
post mean scores of the experimental group pupils in overall EFL 
reading skills in favor of the post-assessment. Table (2) presents 
the students' mean scores, standard deviation, T-value and level of 
significance. 
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Table (2) 
T-test results comparing the pre- with the post test administrations mean 

scores for the experimental group in test reading comprehension 

Skills 

Skill 
Experimental 

group 
N Mean S.D. T-value D.F. Sig. 

Reading 

comprehension 

Pre-test 39 4.717 1.89 
55.391 76 .01 

Post-test 39 27.205 1.68 

2. There are statistically significant differences between the mean 

scores of the experimental group pupils and the control group 

students in overall EFL reading skills in favor of the experimental 

group. Table (3) presents the students' mean scores, standard 

deviation, T-value and level of significance. 

Table (3) 

T-test results of the pre- administration of the reading 

comprehension test comparing the control with the experimental 

groups mean scores in the reading comprehension skills 

 

     Skill      group N Mean  S.D. T-value D.F. Sig. 

Reading 

comprehension 

Experimental  39 27.205 1.68 39.865 74 .01 

Control  37 8.054 2.448 

The results indicate the effectiveness of the RTS in improving the 

reading comprehension skills of the study sample. In other words, pupils 

learned through the RTS how to read, how to use effective reading 

strategies that deepen their understanding of the text.  They learned how 

to be aware of how and why to read and how gain an overview of the 

text and make predictions about they are supposed to read. They learned 

also how to clarify, ask questions and relate ideas together while reading 

and how to revise and summarize what they have read after reading. 

Hence, reciprocal teaching is considered as an interactive style of 

learning in which teachers and students exchange their roles while 

learning. 

These results are consistent with many previous studies which 

proved positive relationship between reciprocal teaching and reading 

comprehension skills. Examples of these studies are:  Krashen (2004) & 
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Abdel Hack (2006) & Al-Atar (2008) & Schunemann and et al. 

(2013) & Salehi and Vafakhah (2013) & Oczkus (2013) & Ahmadi 

and et al. (2013) and Ghorbani and et al. (2013). 

Reciprocal teaching is a student-centered educational strategy in 

which both pupils and teachers switch roles in a lesson. Pupils feel 

comfortable expressing their ideas and opinions in open discussion. 

Also, reciprocal teaching increases pupils’ confidence and success in 

their understanding. (Agoro and Akinsole: 2013) 

These results may be also attributed to the feedback cooperation 

and student- teacher interaction involved in the reciprocal teaching 

technique. Therefore, reciprocal teaching technique is mainly designed 

to develop and enhance pupils' reading comprehension through a 

dialogue between the teacher and students.  

Conclusion:  
       Based on the significant results of the study, the following 

conclusions can be made: 

    - The reciprocal teaching strategies which the participants were 

exposed to with its four strategies of prediction, clarifying, questioning 

and summarizing enhanced pupils' reading comprehension skills. 

    -Reciprocal teaching strategies encouraged pupils to be engaged in the 

reading process and responsible for their learning.  

    -Reciprocal teaching strategies helped pupils learn ways of developing 

reading strategies that they can use independently to improve their 

comprehension. Through the RTS, pupils also learnt how to use 

strategies to solve comprehension problems and deal with difficult 

words. They are expected to choose an appropriate strategy to meet their 

immediate needs. 

    - Reciprocal teaching strategies provided pupils with a variety of 

resources that may help them understand form, content, and process of 

reading texts (Abdel Hack, 2006). 

    - Reciprocal teaching strategies changed the traditional role of teacher 

to a new positive one. The role of teacher changed from an authority 

figure to a facilitator who helps pupils to overcome the difficulties faced 

them and this is an effective way to give pupils more responsibility 

during the learning process.  

    - Reciprocal teaching strategies helped the involved pupils check their 

own understanding of the material they have encountered. They do this 

by generating questions, predicting, clarifying, and summarizing. 
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     - Reciprocal teaching supported social interaction in which pupils 

gradually learn to assume the role of the teacher in helping other students 

comprehend the text (Coiro, 2000).   

    -Reciprocal teaching can easily be used by teachers into their 

classrooms to develop reading comprehension. The process allows for 

greater differentiation of instruction to take place. The teaching 

strategies to be effective must be based on strong knowledge of the 

pupils as well as of the content. To be successful readers, EFL pupils 

need to see predicting; questioning, clarifying and summarizing modeled 

and be allowed to practice them often (Oczkus, 2003).  

    - Reciprocal teaching strategies encouraged pupils to enjoy discussing 

the texts in group interaction and learning from each other's experiences. 

These four strategies also resulted in a less stressful classroom 

atmosphere and make students feel motivated and enthusiastic. 

    - Reciprocal teaching strategies dealt with pupils' different abilities 

through using different techniques of teaching implemented in various 

reciprocal teaching strategies. 

    - Reciprocal teaching strategies created a friendly atmosphere which 

encouraged pupils to become relaxed and more motivated to speak 

freely. 
 

In the light of the findings of the present study, the researcher 

presents the following recommendations: 

Recommendations: 
Teachers: 

1- Teachers should pay more attention to the development of second 

year preparatory stage pupils' reading comprehension skills in EFL 

classes. 

2- They should concentrate on the real-life situations tasks which 

encourage learners to understand English texts inside the 

classroom freely. 

3- They also should give more focus on pair-work and group work 

activities that allow learners to interact and communicate with 

each other naturally and freely. 

4- Teachers' role should be shifted from being the main source of 

knowledge to be guide, organizer, counselor and social worker. 
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5- They should care for pupils' individual differences by diversifying 

their teaching methods in such a way that involve the different 

intelligences they possess.  

6- They should be aware of the reading comprehension skills 

necessary for each stage so that they can stress within the regular 

instruction. 

7- They should convey the same content of instruction in different 

ways that cope with their pupils' different learning styles. 

8- Finally, they should develop a friendly classroom atmosphere so 

as    to help pupils to interact and communicate effectively. 

 

-EFL Pupils: 

1- Pupils should be encouraged to be more responsible for their 

learning through informing them about the benefits of reciprocal 

teaching strategies. Hence, they will be more motivated and 

enthusiastic to master these skills. 

2- They should be encouraged and motivated to freely communicate 

and interact with their peers to practice reciprocal teaching 

strategies. 

-EFL Curricula Designers: 

1- Reciprocal teaching strategies should be incorporated in teaching 

reading comprehension in different educational stages. 

2- Providing teachers of English with appropriate resources that 

enable them to use reciprocal teaching strategies in their teaching 

effectively. 

3- 3-Developing reading comprehension skills should be given 

special attention in our education. More time and effort should be 

exerted to develop these essential skills. 

       Further research studies can be conducted to investigate the effect of 

reciprocal teaching on other students with primary and advanced level of 

proficiency. Moreover, the effect of reciprocal teaching on developing 

and enhancing other English language skills; listening, speaking and 

writing, can also be done for further research studies. 

 

 

 

 

 



No (96) October, Part (2), 2013  Journal of Faculty of Education 

 

 21 

References: 

1-Abdel Hack, E. (2006) The effectiveness of using Reciprocal 

Teaching in     improving strategic reading and reading 

comprehension skills of EFL majors, studies in curriculum and 

methods of TEFL Journal , 113,1-35. 

2-Abita, L. (2004) Reading Strategies, available at: 

mcps.k12.md.vs/department/…/abita/English/reading_strateg

ies. 

 3- Agoro, A. & Akinsola, M. (2013).Effectiveness of reflective-

reciprocal teaching on pre-service teachers’ achievement and 

science process skills in integrated science, International 

Journal of Education and Research, 1(8), 1-20. 

 4- Ahmadi, M. & Porhosein, A. (2012). Reciprocal teaching strategies 

and their impacts on English reading comprehension, Theory 

and Practice in Language studies, 2 (10), 2053-2060. 

5- Ahmadi, M. & Ismail, H. and Abdulla, M. (2013). Goals of 

reciprocal teaching strategy instruction, International Journal 

of Language Learning and Applied Linguistics World, 2 (1), 

21-30. 

6- Ahmed, N. (2007) .The effectiveness of a proposed program based on 

reciprocal teaching in developing some English language 

reading comprehension skills of First year secondary school 

students,  PhD Dissertation, woman’s college, Ain Shams 

University.  

7- Al-Atar, S. (2008). The effectiveness of using reciprocal teaching 

strategies in developing faculty of education EFL students’ 

listening comprehension skills, M.A. Thesis. Faculty of 

education ,zagazeg University. 

8- Almakhzoomi, K. & Freihat, S. (2012).  The effect of the reciprocal 

teaching procedure on enhancing EFL students’ reading 

comprehension behavior in a university setting, International 

Journal of Humanities and Social Science, 2 (5), 279-291.   

9- Almas,  J.(2002). Teaching Strategic processes in reading. New 

York, the Guilford press. 



The Effectiveness of Using Reciprocal Teaching Dr. Rasha Atef Sleem Dorgham 
 

 22 

10- Al-Nifayee, A. (2010). The effectiveness of the Instrumental 

enrichment approach on the enhancement of reading 

comprehension skills of preparatory stage pupils with English 

language learning difficulties M.A. Thesis , Faculty of 

Education , Taif University.  

11- Andreson, N. (2003). Scrolling, clicking, and reading English: 

Online reading strategies in a second foreign language, The 

Reading Matrix, 3 (3) . 

12- Avci, S. & Yuksel, A. (2011).Cognitive and Affective contributions 

of the literature circles method on the Acquisition of reading 

habits and comprehension skills in primary level students, 

Educational Science: Theory and Practice,11 (33) , 1295-

1300 . 

13- Aziz, N. & Ab Rahim, S. & Harun, E. &Adzmi, N. & Ahmat, H. 

& Bidin, S. and Shaharudin, M.   (2011).The reading 

strategies awareness among English as a Second Language 

(ESL) learners in Malaysia’s University, Theory and Practice 

in Language Studies, 1(7) , 778-784. 

14- Baier, R. (2005). Reading comprehension and reading strategies, 

M.A. Thesis, The Graduate School, Wisconsion-Stout 

University . 

15- Bolukbas, F. & Keskin, F. and Polat, M. (2011). The effectiveness 

of cooperative learning on the reading comprehension skills 

in Turkish as foreign language, TOJET ,10(4).  

16- Brown, R., El-Dinary, P., pressley, M. and Coy-Ogan, L. (1995). 

A transactional strategies approach to reading instruction, 

The Reading Teacher, 49(3), 256-258. 

17- Carrillo, C. (2010). Promoting tenth graders’ reading 

comprehension of academic texts in the English class, 

Profile, 12(2), 11-32. 

18- Chail,  L. (2001). Reading activator for effective top-down 

processing, The English Teaching Forum, 39 (1), 22-25.  

19- Choo, T. & Eng, T. &Ahmad, N. (2011). Effects of reciprocal 

teaching strategies on reading comprehension,  The Reading 

Matrix , 11 (2),140-149.  

20- Coiro, J. (2000). Reciprocal teaching: Support for struggling older   

readers, available at: http:// www. Suite101.com/article.cfm/ 

reading/45021. 



No (96) October, Part (2), 2013  Journal of Faculty of Education 

 

 23 

21- Cooper, D. (2003). How do children learn to read? A strategic 

approach to reading success, available at: 

http://www.eduplace.com/nclb. 

22- Ghorbanifar, M. & Gangeraj, A and Alavi, S. (2013). Reciprocal 

teaching of comprehension strategies improves EFL 

Learners’ writing Ability, Current Issues in Education, 16 

(1), 1-13. 

23- Greenway, C. (2002).The process ,pitfalls and benefits of 

implementing a reciprocal teaching intervention to improve 

the reading comprehension of a group of year 6 pupils, 

Educational Psychology in practice ,18 (2) . 

24- Haboush, Z. (2010).The effectiveness of using a program based on 

MI theory on eighth graders’ English reading comprehension 

skills, M.A. Thesis, Faculty of Education, Islamic University 

of Gaza . 

25- Hardin, V. (2001). Transfer and Variation in Cognitive Reading 

Strategies of Latino Fourth-Grade students in a late-Exit 

Bilingual program, Bilingual Research Journal, 25, 4. 

26- Hashy, J. & Connors, D. (2003).  Learn from our journey: 

reciprocal teaching action research, Reading teacher, 57(3), 

224-233 . 

27- King, k. (2001). Reading strategies, available at: http://www.isu.edu/ 

~kingkath/readstrt.htmL. 

28-  Krashen, S. (2004). The power of reading: Insights from the 

research. Portsmouth: Heinemann. 

29- Lee, S. (2011). Supporting comprehension among English language 

learners, M.S. Literacy Education, School of Education , 

Jhon Fisher college. 

30- Li,  F. (2010).  A study of English reading strategies used by senior 

middle school students, Asian Social Science ,6 (10) . 

31- Liu, T-Jung (2010). The effect of Reciprocal teaching on reading 

comprehension  and word recognition of second-grade 

students, M.A. Thesis, available at: URN:etd-1224110-

182853. 

32- Magnuson, K. (2009). The impact of reciprocal teaching on first 

grade students, UMI Mircroform1466690. 



The Effectiveness of Using Reciprocal Teaching Dr. Rasha Atef Sleem Dorgham 
 

 24 

33- Mckown and Cynthia (2007).  Improving reading comprehension 

through higher-order thinking skills, M.A. Thesis, the 

Graduate Faculty of the School of Education ,Saint Xavier 

University. 

34- McNamara, D. & Ozuru, Y. and Floyed, R. (2011). 

Comprehension challenges in the fourth grade: the roles of 

text cohesion, text genre, and readers, prior knowledge, 

International Electronic Journal of Elementary Education, 

4(1), 229-257. 
 

35- Meyer, K. (2010). Dividing into reading: Revisiting reciprocal 

teaching in the middle years, Literacy Learning: the Middle 

Year ,18 (1) , 41-52.  

36- Myers, P. (2005). The princess Storyteller ,Clara clarifier, Quincy 

questioner, and the Wizard reciprocal teaching adapted for 

kindergarten students, The reading Teacher,59(4),314. 

37- Nasr, A. (2007).The effectiveness of a training program in 

developing the reading comprehension teaching skills of 

English language teachers in the light of MI theory,  M.A. 

Thesis, women’s College , Ain Shams University. 

38- Oczkus, L. (2003).  Reciprocal teaching at work: strategies for 

improving reading comprehension . Washington: 

International reading Association. 

39- Oczkus, L. (2005) Reciprocal teaching at work: strategies for 

dramatically improving reading comprehension. available 

at: http:/www.literacyspecials.com. 

40- Oczkus, L.(2013). Reciprocal teaching powerful hand-on 

comprehension strategy, The Utah Journal of Literacy, 16 

(1), 34-38. 

41- Omari, H. & Weshah, H. (2010). Using the reciprocal teaching 

method by teachers at Jordanian schools, European Journal 

of Social Sciences 15 (1). 

42- Osana, H. & Seymour, J. (2003). Reciprocal teaching procedures 

and principles: two teachers’ developing understanding 

,Teaching and Teacher Education, 19 , 325-344. 

43- Palincsar, A. & Brown, A. (1984). Reciprocal teaching of 

comprehension- fostering& comprehension- monitoring 

activities Cognition &Instruction ,1(2), 117-172. 



No (96) October, Part (2), 2013  Journal of Faculty of Education 

 

 25 

44- Palincsar, A. (1982). Improving the reading comprehension of 

junior high school students through the reciprocal teaching 

of comprehension, monitoring strategies, PhD dissertation, 

University of Illinois at Urbana-Champaign. 

45- Petersen, A. & Diego, S. (2008).  The effect of experiences with 

animal on the reading comprehension skills of student in the 

seventh grade, PhD. Dissertation, Graduate  Faculty of the 

School of Education,Alliant International University. 

46- Pilonieta, P. & Medina, A. (2009).  Reciprocal teaching for the 

primary grades: ‘We can do it,too!’ Reading Teacher, 63(2) 

120-129. 

47- Rasinski, T. (FRW) Lori D. Oczkus (2012).  Literacy survival tips 

72 lessons you can’t teach without. International Reading 

Association ,Inc-Library of Congress. 

48- Salehi, M. & Vafakhah, S. (2013). A Comparative study of 

reciprocal teaching only (RTO) and explicit teaching of 

strategies before reciprocal teaching ( ET-RT) on reading 

comprehension of EFL learners, Australian Journal of Basic 

Applied Sciences, 7 (2), 148-155. 

49- Sarasti, I. (2007). The effect of reciprocal teaching comprehension-

monitoring strategy on 3rd grade students’ reading 

comprehension, PhD Dissertation, University of North 

Texas. 

50-  Schunemann, N. & Sporer, N. and Brunstein, J. (2013). 

Integrating self-regulation in whole-class reciprocal 

teaching: A moderator-mediator analysis of incremental 

effect on fifth graders’ reading comprehension, 

Contemporary Educational Psychology, 38 (4), 289-305. 

51- Sheir, A. (2008). Teaching English as a foreign language: A 

comprehensive Guide. Amman, Atlas International, 143. 

52- Spivey, N. & Cuthbert, A. (2006). Reciprocal teaching of lecture 

comprehension skills in college students, Journal of 

Scholarship of Teaching and Learning, 6 (2), 66-83.  

53- Storm, T. (2007). The development of pupils reading 

comprehension skills during the first six school years, paper 

presented at the European Conference on Educational 

Research, University of Ghent, 19-21 september 2007. 



The Effectiveness of Using Reciprocal Teaching Dr. Rasha Atef Sleem Dorgham 
 

 26 

54- Stricklin, K. (2011). Hands-on Reciprocal Teaching: A 

comprehension technique, The Reading Teacher, 64(8), 

620-625 . 

55- Takala, M. (2006). The effect of reciprocal teaching on reading 

comprehension in main stream and special (SLI) Education, 

Scandinavian Journal of Educational Research, 50(5), 559-

576. 

56- Todd, R. & Tracey D. (2006) Reciprocal Teaching and 

Comprehensive: A single subject research study, M.A. 

Thesis, Kean University. 

57- Torky,  S. (2002). The effectiveness of a suggested Unit based on 

the whole language approach in developing the reading 

skills of preparatory students in English, M.A. Thesis 

,Women’s college, Ain Shams University . 

58- Whitaker, A. (2009). The effects of computerized reading 

Instruction on comprehension of second grades, M.A. 

Thesis, College of Education and Human Ecology, The 

Ohio State University. 

59- Yang,Yu-Fen(2010).  Developing a reciprocal teaching system for 

college remedial reading instruction, Computers 

&Education , 55 , 1193-1201. 

60- Yee, N. (2010). Understanding reading comprehension: multiple 

focused strategy interventions for struggling adolescent 

readers, M.A. Thesis, College of Graduate Studies and 

Research, Saskatchewan University.  

61- YoosABai, Y. (2009). The effects of reciprocal teaching on English 

reading comprehension in a Thai High school classroom, 

PhD Dissertation, Bangkok Graduate School, 

Srinakharinwirot University. 

62- Zabrucky,  K. (2011). Introduction to the special issue research on 

reading comprehension: past, present, and future 

,International Electronic Journal of Elementary Education, 

4(1) ,1-4 . 

63- Zwiers, J. (2010). Building reading comprehension habits in grades 

6-12: A toolkit of classroom activities .library of Congress. 


